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Strengthening Experiential Education
A New Era

INTRODUCTION

Garry Hesser, General Editor
Augsburg College, MN

In preparation for a sabbatical leave in 2010, | began to think about the upcoffiing 25
Anniversary of the publication &trengthening Experiential EducatioWVithin Your
Institution and just how formative and transformative that the book, its authors, and the FIPSE
initiative had been, not only for experiential education, but for highevagidun overall. As the
leadership of the National Society for Experiential Education [NSEE] prepared to celebrate its
40" Anniversary in 2011, they encouraged me to undertake a revision and recruit colleagues for
this important task. Our charge wasufmlate the original as a gift to our members and a
resource for the wider 6 educational community. | am deeply grateful for Augsburg
Coll egebs support for this project and for me
sabbatical leave prograamd its long term support for experiential education which is at the
heart of our mission and curriculum.

The NSEE Board made a very generous decision in thgigiftg spirit that has marked
NSEE since its beginningbirThayyygayvedttohd ooroiug
any others who wanted access to some of the best thinking about experiential education. A pdf
copy of the original is posted "AmnivBrSalyBOs webs
Strengtheninglso initiated ag ar of ¢ el e b'yeat df exigtende W RELD. s 4 0

As for the original, my colleagues and I, along with the Board, continue to believe that
Strengthenindexperiential Education Within Your Institutigendall, 1986) stands the test of
time as alassic. It remains both valuable and fundamentally valid to this day. We trust that you
and others have found this gift useful, along
to this revised 2 edition. John was one of the original FIPSEstdtants and authors of th& 1
Edition, as was Sharon Rubin. Both John and Sharon continue to inspire, support and challenge
us in both personal and provocative ways as they add continuity to this updating. Their
involvement in this revised editionhslp t o fibookendo the past with

Our revision captures, we trust, most of the major developments in the field of
experiential education and-¥6 education over the past 25 plus years. It also includes a new
chapter on Assessment by our longticoeague and former NSEE Board member, Rob
Shumer. Our insightful and generous authors include longstanding members, as well as
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newcomers. We represent a wide range of professional experience, institutions and areas of
expertise. David Moore,our NYtJo| | eague, wrote an original <ch
Foundations for Experiential Educationodo, but
Engaged Learning in the Academy: Challenges and Possihiltiddished by Palgrave

Macmillan (2013). Ufortunately, that prevented it from being included in this revised edition.

However, Davidodés major thesis is found in the
importance of making experience educative through the sound practices advanced by NSEE and
spell ed out in this book, as wel/l as in the o

theory chapter as a complement to this volume. His book also offers further augmentation of the
claim that Jane Kendall, Jane Permaul, Sharon Rubin, Tor, Litthn Duley and John Dewey
were quite correct about the importance of experience in leaniag done effectively.

This new edition embraces the original format. Each chapter title identifies a critical
aspect of organization development and institubuilding. Hence, this revision can be seen as
a Asecond edition. o On the other hand, most
building upon ideas from the original. Another basic difference distinguishes these two editions.
The originalwas an ongoing collaboration and the product of many meetings and exchanges
among the five authors, with Jane Kendall drafting and integrating the various pieces that her
colleagues produced. In this revision, each chapter was written by a separais)autimwas
selected based on a judgment about their expertise and experience in the field. Consequently, the
final version of each chapter is the product of a dialogue between the author and editor. As a
result each chapt erl oaesouircelfeou are adressing ang pafiicilara n d
issue. However, like the original, this revision also provides you with a collage that systemically
and comprehensively addresses institutionalization and strengthening experiential education.

PROLOGUE JohnDuley

Chapter 1-- BUILDING EXPERIENTIAL EDUCATION INTO THE MISSION AND
VALUES OF YOUR INSTITUTION:NEW CONTEXTSIi Garry Hesser,

assisted by Peter Gotlieb

Chapter 2 INTEGRATING EXPERIENTIAL EDUCATIONINTO THE
CURRICULUM - Roseanna Ross & BethSheehan

Chapter 3- INCREASING FACULTY INVOLVEMENT IN EXPERIENTIAL
EDUCATION - Garry Hesser

Chapter 4 ENSURING QUALITY IN EXPERIENTIALEDUCATION- Mary A. King

Chapter 5 ESTABLISHING ADMINISTRATIVE STRUCTURESTHAT FIT THE
GOALS OF EXPERIENTIAL EDUCATON - Sharon Rubin

Chapter 8 INTEGRATING EXPERIENTIAL EDUCATIONINTO THE FINANCIAL
FRAMEWORK OF THEINSTITUTION: CHALLENGES AND STRATEGIES
Susan Shumer & Evelyn Rolloff

Chapter # STRATEGIES FOR INSTITUTIONAL CHANGE
Joanne A. Dreher

Chapter 8 EVALUATING AND ASSESSING EXPERIENTIAL LEARNING
Robert Shumer

EPILOGUET David Moore

Mary Kingdéds ongoing monitoring of sources



Education Academy has helped me to be even more aware of the never ending stream of new
organizations and collaborations. This current abundance further underscores that the National
Society for Internships and Experiential Education [NSIEE], as NSEE was once known, and the
authors of the origingbtrengtheningvere both prophetsand contribut s t o a fAsea c¢ha
education. Each of the authors noted above has endeavored to retain and emphasize the strengths
of the original chapter that they were charged to rewrite and update. In addition, we have also
done our best to introduce you, oaaders, to new developments, resources and allies. Each of

the authors of this revision has devoted themselves to researching the landscape and sharing their
own knowledge and experience with all of usrust that you will agree with me that wave

been blessed by ansightful and exceptionally gracious collection of NSEE members who have

given of their time and deep insights to craft and share their knowledge and wisdom as lifelong
experiential learners and educators.

Dewey and NSIEE were right

Theconnection between learning and active engagement in society and community was
fundamental to John Dewey and the founders of the National Society for Internships and
Experiential Education [NSIEE], just as it was to Jefferson, Madison, Washington, Locke,
Socrates, et al. Consequently, | think that all would be quite intrigued with the emerging
consensus in K6 education that stresses the interdependence between education and
democracy. Deweyds stress on expeedengre wiasu :
experiences and the situation in which the |e
Ainteractiono underscores the bedrock and cen

NSEE, AAHE, AAC& U, Campus Compact, Daublb, Peter Ewell, George Kuh, et al
have led K16 education to another Deweyian shift in our thinking apedagogyonethat
changes the emphasis from a teaching focus to
(Tagg, 2003). Indeed, it appednat moseducational theory and researadw affirms John
Dewey 0 s tHeartiacalsmpoartancead esi gni ng experi enegs that :
result in learning.As early as 1916 Dewey insisted that
fwe never educate directly, but only inditgdy means of the environment. Whether
we permit chance environments to do the work, or whether we design environments for
thepurpose makes a great differenceo.

Dewey laid the groundwork for thgaradigm shift from teaching tearning, often
referral to ash b a ¢ k w a r.dewegecentegdetiat we cancalvh at we do fAeducat
only whenthere is evidence thatthe desigmed per i ences, techniques, pr
as he called them, lead to substantive learning. This involves the irdagrBpast and present
experiences which enables the learner to contribute to society and grow as a person. To put it
another wayDewey framed the issweell in How We Thinkwhen he insisted th#tese
oprojec t s 0, edumatnanal echniquesd pedgogy,areeducativevhen they generate
interest, are worthwhile intrinsically, present peshs that awaken new curiosityeate a
demand for rare information, and foster growth and development over tir883. Similarly,
theassessment movement, athest asks what John DuleWrban Whitaker, and our other
experiential educatiopioneers insisted upamhen they, too, said i s le thevevidence for
thelearning f t her e i s t oYobwillfiacdctrasdliecossed in greateddetail an the
new chapter 8 by Rob Shumer and Mary Kingds ¢



NSI EE6s Seminal and Coll aborative Rol e
David Kolb, Dwight Giles, and Jane Kendall, along with ofi8EE leaders and staff
played a seminal role ioringing educators back into a dialogue with Dewey. They, along with
NSI EEGs f oun dethedundamemtal changéds that badve maked the educational
enterpri se si nStengthdniag Feedentlalizduchttbmvastaritical
punctudgion mark in thehigher educatioenterprisavhen it appeared in 198@s you read the
original and this revised edition, try to envision just how far we have come. Experiential
education and commun#yased pedagogy have moved from the margins inteethecenter of
how the educational enterprise and pedagogy are framed today. Perhaps the most obvious

evidence for that Amovement to the centero is
practiceso and fAbackwar d udatos ovgrallo Théydave indesds u me d
taken center stage at AAC&U. NSEEGs 2011 an
i mpact practiceso and Peggy Maki on Abackward

and punctuat ed onhbBdaEBUrse onl efectiverteathingeanddearning.

Back in 1986, whetrengthening ¥perientialEducationwas publishedRuss Edgerton
and the American AssociationrfHigher Education [AHEE] were the leadtalysts, colleagues
and recepvte contribubrs to the new and renewed foausmn fief f ecti ve educati ol
Aret hi nki mg s dBhyar|PaswldSthognHelen and Alexander Astin, Parker
Palmer,Lee Shulmanand Zee Gamson were other prominent voices and alltes.National
Society for Internships and Experiential Education [NSIEE] also became an influential player,
thanks to Jane Kendall and the FIPSE Consultants: John Duley, Jane Permaul, Sharon Rubin,
and Tom Little. Joan Macala and Robert Sigmon led a very strong Biathiat ame. It
included: William Burke, Barbara Baker, Richard Couto, Nadinne Cruz, Mary Gawlik, Keats
Jarmon, Anne Kaplan, Marlyn Lawrentz, Marilynne Moyers, Rob Shumer, Pamela Smith,
Louise Stone, and Urban Whitaker. Past Presidents and officerdadclames Case, John
Duley, Tim Stanton, Jane Permaul, Steve Brooks, and David Moore, with Richard Ungerer, Sally
Migliore and Michael Goldstein serving as staff and legal counsel for Jane Kendall and the
Board. These colleagues and their supportivetinstt i ons ar e the Ashoul der
associated with NSEE and much ofl& educational reform stand today.

AAC&UOGs LEAP Initiative and Kuhodés AHigh | mpac
More recently, thé\ssociation of American Colleges and Universifi®dC&U] has
assumedA AHEGs torch of pedagognJarmdry2805,dAGR-JuUcCcat i one

undertooktheL i ber al Educat i on inidatv [LBAReww.caadrs/ledpr o mi s e
with the ai m of meadedontgomeslofdiberal@ducason thenpeferred
framework for al/l studentsé college |l earning,

lifeci rcumstBAR@s Ooemphasl samomi i @,ga@anedtidraugné s o
Aengage me nattive invalvantemt,iamd@emonstrated applicatj@ne in close

alignment with Dewey and our founders, again underscanmglaims of experienti@ducators

t hat ADewey was righto [see chapters 2 and 3

As asserted earliethe original1986 edition ofStrengtheningvasa forerunner
collaboratorand fAseed pl ant arhghefeducatidnwhich also bas engagein g e
theentireK-1 6 educati onal enterprise. AAC&UbBGs prom


http://www.aacu.org/leap

<www.aacu.org/leap/hip.cfmis further evidence of the wide embrace of experiential education.
Two other initiatives illustrate this shift:
[BTtoP; <http://aacu.org/bringing_theosy] ; and 2) the ASymposium on
latter was led by Richard Freeland and Clark University. Its proceedings and papers appear in

the Fall, 2009, edition dfiberal Educdion and document how fundamental this change has

become «ttp://www.aacu.org/liberaleducationfl@a09/lefa09 _index.cfre.  Again, these

developments closelyorrespond to the themes outlined in the 1986 editi@trehgtheningnd
theexperiential pedagogies which NSEE has supporte@dvakcated from the beginning.

An Explosion of Attention to Citizenship, Civic Engagement, and Social Responsibility

In addition to the trends noted previousGampus Compadtas also played a seminal
role since its founding 1985 by the presidents of Brown, Georgetown and Stanford
Universities and the president of the Education Commission of the.S@despact now has
1100 university and college presidents as members and 34 state Compact affiliates with a long
history of collaboration with NSEE. Thdichigan Journal of Community Service Learning,
under the direction of founding editor, Jeff Howard, approaches'itger of publication
[www.umich.edu/~mjc$}) as does thdournal of Higher Education Outreach and Engagement
[www.jheoe.uga.edli Along with current NSEE professional déygment through the
Experiential Education Academy (EEAww.nsee.org and Campus Compact endeavors
(www.campuscompact.oygthe experiential education net spreads ever mately to embrace
what our founding mothers and fathers seeded and tilled.

A few other examples illustrate this shift
Engaged Democracy, led by Dan Butin, hosted'ft&B8nual Research Institute on Community
Engagement. Tufts University, an early beneficiary of NSHESE consulting 20 years ago,
hosted a 2012 Summer Institute of Civic Studies, and these two institutions-iwista 2013
conference on AThe Future of Commuwihi ty Engage
AAC&UOGs ABringing Theory to Practiceo, furthe
engagement and communitya s ed | ear ni ng. As i s el aborated
underscores most of the central visions embraced and emphagiaedNSIEE founders:

The mission of the BTtoP Project has, for the last decade, been to examine, understand,
and encourage the interdependent relationships among engaged forms of higher learning,
student weHbeing, civic development, and the initiatiagd sustaining of

transformational changes in higher educat®ntoP website)

One final example reveals the fisea changeo
resources we can and should capitalize upon. On January 10, 2012, the White Hodse hoste
major event focused on civic learning and democratic engagement. It highlighfedehean
Commonwealth Partnership [ACRYhich is hosted by my own institution, Augsburg College,
where the Center for Democracy and Citizenshi
and the authors @trengtheningp)ACP6s focus is on the civic purp
chapter 3 ad www.facebook.com/democracjyu AAC&U and BTtoP took the lead in
producing theCrucible Momentdocument, which was introduced at the White House and is also
available on line. AAC&U, BTtoP, and mosghier education associations are major players in
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this American Commonweal th Partnership. Al |
emphasis on ACivic Learning: Personal and Soc
in a May 1, 2012report to AAC&U Presidents and members on civic learning developments:

On January 10, 2012, at a White House gathering, the National Task Force on Civic
Learning and Democratic Engagement (CLDE) rele@s€ducible MomentCollege

Lear ni ng an dutierepresentingargc@msnendations by educators and civic
|l eaders across many constituenciesé.

In brief, Crucible Momentall[s] on higher education to reclaim its civic mission and to
make civic learning at the college level expected rather th@mnapin both general
education and college majors. (AAC&U website)

Conclusion

In summary, as is elaborated upon in chapters 1 and 3, the thesis and assumption underlying this
revised edition is quite simple and straightforwdild.e r e has ddhleaemg eao fiisreahi g h
education since the 1986 edition was published. NSEE contributed to and hatédaknefi

immensely from those changes. And one corollappnsequencef this profound change is

that expeiiential education professionals will be more effiee ininstitutionalizing experiential
education in their respective institutions andlB education overalf we exploit the resources

and legitimatingentities thatcurrently exist and are emerging every dayery few of us in 1986

were bold enouglotpredict the prominent place thaxperiential education would assume
throughout the KL6 enterprise. Put simplyigh impact learningoractices civic engagement,
communitybased learningnd researchand classroom engagememe the new mantras in-K

16 education.Experiential education has, indeed, moved to center sta@ are certainly in a

new era, one requiring competent experiential
The good news is that everyone seems to be
reality, along with the involvement of NSEE in these changes. eBuglly importantthis new
recognition and emphasis on fhi grculardesignand o, e x
ongoing formative assessment that consistent]|

underscored. High impact practices, without grounding in the solid practices long affirmed by
NSEE, can be ineffective, if not miseducative. In 8ptit we offer the reissue of the original

and this updated and revisel &dition. My ceauthors and | hope that this revised edition adds
significantly to the many other NSEE resources you will consult and find useful in your growing
collaborations irwhich you introduce and/or deepen the quality of learning that derives from the
sound practices that NSEE has developed and espoused since its beginning.
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PROLOGUE

On the Occasion othe 40" Anniversary of the Founding of NSEE

REFLECTIONS ON THE PAST IN PREPARATION FOR
THE FUTURE

John S. Duley
Emeritus Professor, Michigan State University

In 1967, the time of our birth as a movement, Marshall McLuhan wWiteeeMedium is
the Masage(2001). He was not only a sage but a prophet. What he wrote then is as true today
as the day he wrote it. He wrote,
The young today live mythically and in depth. But (in tressfoom) they encounter
instrudion in (which knowledge is) organized byeans of classified informatién
subjects are urelated, they are visually conceived in terms of a blueprint....The student
finds no means of involvement for himself and cannot discover how the educational
scheme relates to his mythic world of electrolycarocessed data and experience that
his clear and direct responses report

Many of our institutions suppress all the natural direct experience of youth, who respond
with untaught delight on their iPods to the poetry and the beauty of the new tectalologi
environment, the environment of popular culture. It could be their door to all past achievement
as an active (and not necessarily benign) force.

It is a matter of greatest importance that our educational institutions realize that we now
have civil wa among these environments created by media other than the printed word. The
classroom is now in a vital struggle for survival with the immensely persuasive 'outside’ world
created by new informational mediBducation must shift from instruction, fromnposing of
stencils, to discovefy to probing and exploration and to the recognition of the language of
forms. o0 (Emphasis mine.)

Experiential Education is learning by discovery: This is our legacy and our
privileged position in education

This is thechallenge we faceto be faithful to our legacy and our privileged position in

education. For this challenge we have two gi
Service, 0 and the other from Lee SHewl man in h
Learningo in which he introduces us to the AP
Sigmon.

Bob Sigmoncontributed his gift to us early in the history of our movement. His deep
sensitivity to the nature of the learning that ought to fd&ee on the part of all participants in
any Service/Learnin€ivic Engagement activity led him to describe principles which have
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become a central part of the developing Scholarship of Engagement Movement (see Frank Fear,
2006). This is a parallel moveméto our own, and we need to be fully engaged with it. Its
participants have come to the understanding that they and we, if we wish to be effective, cannot
seek to do our servider others buwith them, in dialogue and vulnerability. Those we seek to
serve are not meant to be recipients of our services but invite us to join them as partners, to learn
from them and with them in seeking to meet the needs that they and their organizations have
identified. The purpose of Bob's principles is to help uetstdnd and serve in this way.

Sigmonds Principles for Service.
In his instructive article, Robert Sigm¢h979)proposes three fundamental principles of

servicel earning projects. El emental to these prin
from the service task(s), and that mutuality is an important dimension of leardHe@astructs

the reader abouhte | mportance of having an Sermmadter st andi
Leader)conceptokervie as it i nforms Sigmono6Zerveinmawayof t hi
that care is taken to ensure that doAdditemlly,peopl ebds
Sigmonds thinking is rooted in the belief that al

others, have the right to understand and act on their own situations, and are dependent on each other for
survival, e.g.., the morable and the less able being able to serve each other (p.62).

Sigmon differentiates betweanquirersandrecipientsof servicesacquirersbeing actively
involved in the request for and control of service,-aalilysis of the situation, and the selectof type
of service and service provider (p.59)ediientss an inappropriate word. It is too passive, implying a
situation in which the persons are not involved in any way in determining what services will be provided,
when, or by whom. Importantly, he notes thatjuirersof services could also be those whoyide
services; those who oversee, manage, direct, or otherwise ensure that service is mobilized and brought to
fruition; and, those who provide resources, e.g., policy makers. Such distinctions inform the foundations
of these fundamental principles aindturn, should determine how servil@arning should be conducted
and taught in academic institutions (7).

1. Principle One Those being served control the services(s) provided.
Does the service being provided make any sense to those expected tdrbentfe services
delivered?
Who is being served by this activity?
How are those to be served involved in stating the issue and carrying out the project?
Who are the individuals who fill the roles in any service delivery activity? How do they celate t
each other?

2. Principle Two: Those being served become better able to serve and be served by their own
actions.
Do those served grow as persons?
Will they be better able to serve themselves and others because of it?
Do they become healthier, wiser, freeore autonomous, more likely themselves to become
servants?
What is the effect on the least privileged in society?
Will they benefit? Will they not be further deprived?

3. Principle Three: Those who serve also are learners and have significant contter
what is expected to be learned.
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All the active partners in a servidearning experience are learners: those being served,
the student, faculty, campus program coordinator, the community supervisor, those being
served, policy makers, tech sta¥iho in a given instance:

Initiates the tasks?

Defines the tasks?

Approves the methods used in the tasks?

Monitors the task activities?

Determines when the task is completed satisfactorily?

Benefits from the task being done?

Decides that a server doing ask should be withdrawn from the work?

Is the server responsible to in the community?

Who owns the final product when the service is completed?

Now back to the challenggi How t o br eak t hr o-stapbystémhirewhiehd uc at i
students learn tbecome professional students seeking credentials and not learning; psyching

out what the professor wants from them in ord
McLuhan professionalism is environmental. Amateurism isemtironmental. Student

professionalism merges the individual into patterns of the institutional academic environment.
Amateurism seeks the development of the total awareness of the individual and the critical
awareness of the ground rules of society. The amateur can afford.tbHeggrofessional

student cannot. The professional tends to classify and specialize, to accept uncritically the

ground rules of the environment. The ground rules provided by the mass response of his student
colleagues, the academic system, and reinfbbgesome parents serve as a pervasive

environment of which he or she is contentedly unaware. To become an amateur student is to
become critically aware of the ground rules of the educational environment, live with them but

not be controlled by them, afidd the freedom to assume responsibility for one's own engaged

learning

Lee Shulman's taxonomy, AA Table of Learningbo
For an answer to our challenge, | turn our attention to a more contemporarylveeter,

Shulman, who recently retired after productitenure as President of the Carnegie Endowment

for Teaching. Il n his @&r fTabll €, of Midelprovidgs usn gDi f( 2

with a valuable taxonomy for experiential learning to become a process of discovery. Shulman's

discussion ofttis taxonomy begins with references to the work of Russ Edgerton, a former

Education Officer of the Pew Charitable Trust and President of AAHE Strengthening

Experiential Educatioffiirst appeared. Edgerton wrote a paper which haggtied, according

to Shulmanmany of the most interesting initiatives in higher education today. In this paper Dr.

Edgerton coined the phrase fAnpedagogies of eng

have within them the capacity to engage studentst i vel vy wi th | earning 1in

Edgerton was writing about service/learning, but also about an array of approaches, from

problembased and projedtased learning to varieties of collaborative work, and field based

instruction. Edgertonusedtheu br i ¢ Apedagogies of engagement ¢

engagement the student taps into an interest, concern, idea, or social need which arouses his or

her curiosity and leads to ownership. That is, it becomes his or her concern, need, interest, idea

or recognized social need that he or she wants to do something about and not something the

professor has imposed through a syllabus.
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In Lee Shulman's taxonomy the point is that for effective learning to take place the
student must be engaged. We nedéaon how to work with students so their learning grows
out of who they are and what they value. The taxonomy Dr. Shulman provides looks something
like David Kolb'slearning cycleput I think it is significantly different.

Commitment Engagement
Judgment Understanding
Reflection Action

In his learning model David Kolb used the flat, sterile language of objectivity, in keeping with
the academic context: Concrete Experience, Observation and Reflection, Abstract
Conceptualizabn, and Active Exploration, and thereby excluded the affective domain. Shulman
incorporates the affective domain of learning by using words freighted with affective nuances:

Engagementis not just exposure to concrete experiencejruativemenbf apersonal
nature that involves the whole person in a way that may challenge one's values, which leads to,
Understandingis not just the acquiring of more data or information to be processed into
abstract concepts, but something much bradadlee student nesdo do whashe can to
understand the context in which she is going to serve. She needs to go on the organization's
website and learn what its purpose and mission is, to visit the agency, if possible, before showing
up to serve, meet some of the people] seek to understand their seeamnomic situation. The
faculty member needs to help her understand the context in which she will be serving.
Action involves a mutuality of collaboration based on the studentgrstandingf the
needs of the agency aits participants following Bob Sigmon's principles of service.
Reflectionist he ki nd of deep refl ectdwhatsloedthisat ar e
say about my life? About who | am? What | value? My world view? Which leads to
Judgmentrelates taur values and the direction in which we want our lives to go, what
is important to us, and to what we want to commit ourselves and moves us to
Commitment is an act of the whole person, the giving of one's life to activities consistent
with one's lifeexperience.

An example of a service/learning experience that was an embodiment of Shulman's
taxonomy is the 19668 Michigan State University and Rust College Student Tutorial Education
Project (STEP), in Holly Springs, Mississippi. In 2007, 40 yeaes #ie project, a reunion was
held of the MSU student and faculty volunteers. During that conference twelve of the students
were interviewed about the impact of this experience on their lives and careers. Kay Snyder who
participated in the project in 196is a professor of Sociology and Women's Studies at Indiana
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State University in Indiana, Pennsylvania. The following excerpt from her interview indicates
the extent of engagement she and the other students had coming into the project.

| wasipaparincthe 1965 STEP.

4 was ver:
anizing and the fund raising

I
hat occur
a

org t

the social science coordinator that first
who knew direct orcullothyn nbeunhbeeyr sa nwdh ot hwee rfea s et
program. They involved us from the very ea
think how it was that this program had suc

we were working alongside ofvihcuoul ghtwhanw
whom this wa a very serious operation. Yo
wasnot | ust und raising; it was figuring
were going t [ how weneveafe Wi ng
had done t hi one of wus had been
i [ hat made us realize

— =

The interviews also indicated that the learning process for these studentgdollo
Lee Shulman's taxonomy: engagement, understanding, action, reflection, judgment and
commitment. All ended up serving the common gbdisle as change agents, five as
people who made the quality of life better for those they related with, and two who
seved the common good through their profession (Duley, 2011).

In the early days of the Servitearning Movement we provided for this process of
engagement (without consciously knowing that was what we were doing) through requiring
students to find and secure their own field placements using CAHED (Creative Alternatives in
Higher Education), a com@iensive resource of volunteer opportunities, national and
international, provided by the Campus Ministry at Michigan State University. (Today this would
not be needed, since we have Google.) Once we approved their selection and they secured the
placemat, they participated in a preparation seminar which included being individually dropped
off in small towns of 500 to 5,000 people and told to learn as much about that community as they
could in six hours. When we picked them up for a debriefing theyl cmiltell us what they
had learned or how because they had a story &b édlbut their survival. At the seminar
meeting the next week we listed, on a flip chart, all of the methods they used to learn about their
village. Thenwe gave them a list of thtechniques used by sociologist and anthropologists in
such studies. This process helped therizeethey could take charge thfeir own education.

We also introduced them to the work of Harrison and Hopkins (1967) on the skills
needed for successfulReea Cor ps perf ormance and the work o
Necessary for Superior Performance in the Wor
in the classroom. We instructed them to practice some of these skills during their placements,
and povided them with a mechanism for reporting their use of them, indicating that these would
become the basis of a final paper on what they learned through this expefiermggh this and
ot her processes #tliedegld study beaame thaismdma augse d 0
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CONCLUSION

The point of this paper is that we are not simply dealing with concrete experiences from a

limited, flat, cognitive perspective. Such a perspective leads only to new data which we turn into
abstract concepts and then go ag§nooking for new concrete experiences. No! We are
dealing with ADiscoveryo | earning which is 1
data base. I f you do not believe this, | earn
lives have been transformed by the use of the principles Bph@i recommends. Read the

book Coming to Critical Engagemeredited by Frank Fear (2006), which describes in detail the
life-transforming experiences he and his three faculty colleagues hadheyileere doing what
Experiential Learning is all about.

We need to reclaim our heritage!
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Chapter 1

BUILDING EXPERIENTIAL EDUCATION INTO THE MISSION
AND VALUES OF YOUR INSTITUTION: NEW CONTEXTS

Garry Hesser
Augsburg College

with assistance fromPeter Gotlieb,
SaintPet er 6s University
Abstract

In addition to buildingyour nst i t uti onés experiential educat:i
often changing mission and values of your institution, this chapter urges readers to take full
advantage of the wider and diverse cultural context-G6keducation, much of which has

embraed engagement and experiential education. Experiential educators will be more effective

if we also build upon the contributions of AAHE, Wingspread, AAC&U, Carnegie Foundation,
Campus Compact, NERCHE, NSEE, et al. In addition, disciplinary associatmesasingly

are lending support to teaching experientially, embracing ‘mgpact practices and engaged
department strategies to further compl ement t
focus by Campus Compact and the American Commonweal#écBrohe times and culture are

indeed changing.

Outline
Taking Inventory of Your Institution
The Times Theyg Are A6Changin
Context, Context: Building Experiential Education Upon and Within the Mission and
Values Consensus That Now Exists
-TheK-16 ndE@msuso
- Disciplines and Professions
|l ntegrating and Building EE into Your Institu
Conclusion

Taking Inventory of Your Institution

In its original form, Jane Kendall and her colleagues designed this chapter to assist
fifaculty and administrators involved in experiential education to analyze the
present status of experiential learning within their institutions as well as to assess
their own roles. Several diagnostic instrumgmnisre] presentedito assist you in
assessinthe]fi v a |[ofi experiential educatiortp the institution in different
wayso ( Kendal | , 1986, p. 7)

When Peter Gotlieb and I initially reviewed the original chapter, we both concurred that
its content and resources were still quite valuable for todlag exarples and
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suggestions offered webased on avide varietyof different types oéducational

institutions where the original FIPSE consulting had taken place. The inventory forms
and suggestions provided in the original are still very usefag filll text is available on

the NSEE website. We recommend that you make use of the chapter and the inventory
forms in your current work. An outline of the original chapter is found in Appendix A.

As you will note, the original chapter focusgamarily on discerning the compatibility
and congruence between experiential education, in its many forms, with the unique
values and mission of a particular educational institution. Jane Kendall and her
colleagues put it this way in the original chapter

When you can understand the cultural values of your own institution, you can
understand not only how to help experiential learning become better
institutionalized, but also how to express your own values about experiential
learning more effectively.

The issue bvalues is a complexone.Inanr t i cl e on fiValues as

l nstitutional Commit ment :eKdhdalifimanng a Com
earlier articleJpoints out that in addition to historic and administrative values, the
institutional cultwe also incorporates the particular values of the faculty, the

students, and in the case of experiential learning, the values of the field site

supervisors as welRlthough there are a number of ways in which these

interested parties may seek a workintahee among their values, there is no

magic administrative structure, no magic model that will solve the problems of

match between the values of experiential learning programs and the institution.

Even when some consensus is reached, it does not ndgdsddr Organizations
evolve through times as conditions change, and so must our values. A new
president, a change in student demographics, a new business environment in the
state] a Pr esi dent i adan alesaltin a cloange of dire@ifima 1 ] é
campus. Experiential learning, if it is to stay vital and responsive to institutional
needs and priorities, must always be seen in this complex cultural éntext

Despite the notion of a cultural context specific to each institution, we can
generéize somewhat about the values that colleges and universities typically
hold. The thredegged stool of teaching, research and community service is a
familiar metaphor in higher education, although the varying lengths of the legs
may make sitting on suchs#ool extremely precarious! A fourth and often
unspoken value for any school is institutional stability and status. Any
organization aims to maintain its own existence, and most colleges and
universities are also aware of how they are perceived by tleeagublic and by
peer institutions in terms of their quality and overall prestige. The four priorities
of teaching, research, community service and institutional stability and status
vary, of course, fronmstitution to institutionYet there are ways which
experiential learning relates quite rapidly to each of these vdkesdall, 1986,

pp. 89)
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The Times Theyg Are AO6Changin

Back in the 198Qour colleague, John Duleg,onvi nced many of us t he
was adv a nntaddigien o-asied@man, the President of the Education

Commission of the States and former President of the University of Rhode Island,
underscored the fimarginalityo of experient
original chapter in the 1986 edition:

The faculty has been extremely negative. Not all faculty, of course, but the
general reaction has been, O0This isnot
get into these frivolous things like learning citizenship and becoming able to

function in Ameican society. Students are here to learn mathematics or
sociology. Thatdéds why they come to my
hands to convince the faculties of this
ways on this i s slyathe coréof buhprobléms {quotedin a b s o |
original edition ofStrengtheningKendall, 1986, p. 49).

Few, if any, of us in 198@yere bold enough to predict the cultural and value shifts that

have transpired in K6 education, particularly tirominent phce thaexperiential

education has come to play as highlighted in the Introduction and chapter 3. High impact
pedagogiescommunitybased learning and research, civic engagementlasstaom

engagement are now in vogue. discussed throughout this nealition, there has

indeedbeen a fAsea changed in higher education
AndNSEE contributed to and has benefitted immensely from that change.

A central claim of this revi sceodntcehxatpstoe.r i sC
corollary orconsequence of this profound change is yoatand |, agxperiential

edua@tion professionals, will be even ma#ective in increasing the quantity andatjty

of experiential education in our institutioisve acknowledgeand affirm these wider

cultural and value contexts in which our institutions function. In other words, it is

essential and strategic for usexploittheseresources and legitimating entities that

currently exist and are emergingth every day that pass

|l have not done a Acontent analysiso of <cu
used to do. However, | have yet to see a catalogue or website of any college or university
that does not highlight and promote its community engagement;aéarning,

internships, international study and commufised learning. This is true for

community colleges and premier research institutions, as well as every other institution in
between, something you will find documented in every chapter inghision. Our

challenge, of course, is to operationalize these claims with experiential education of

quality and substance, a theme that our colleagues advocate throughout this revision.

And, fortunately f owehavw averyddfewentgktand! k t hi s
consensuabout mission and valuéisan existed for earlier professionals in the field.
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Context, Context: Building Experiential Education Upon and Within
the Mission and Values Consensus That Now Exists

The major point | wish to make is this. Your success in building experiential education

into the mission and value$ your institutionrequires you to be very mindful bbththe

uniqueness of your institutiaandthelargercultural and value contexts that now exist.

You will find this reality elaborated in chapter 3 and throughout this new edition. On the

one hand, there is certainly much to criti
comes to how fully this atsensus is accepted and put into practice. Certainly there is a

maj or amount of work and Awal king the talk
Aimi ssion and valueso consensus a ful-ler re
16. Ontheotherhand as one whose teaching career be
celebrate that the glass is definitely half full. In other words, compared to tHEOS80d
whenStrengtheningvas first written, you and | have a very different cultural and values
contextand base in which we and our institutio

Consequently, as you and | make use of the excellent strategies, suggestions and
inventories available in the original chapter regarding the values and mission of our
institutions, | suggest that we also broaden our horizons and scope to consider the larger
systemic and institutional contexts within whichl& education now functions. George

Kuh, Dwight Giles, Patti Clayton and Peggy Maki did this for us convincingly intec
Annual NSEE Conference keynotes. Figure 1 is one way to visualize these new contexts:

Mission /Values of #6
Education

Mission & Values
of Disciplines, Programs,

Professions

Mission /Values of Your
Institution

Mission/Values of
Your EE Program(s)

Figure 1: Mission, Values and Vision of Your EE Programin Context
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TheK-16 ACondencshapter 3, Alncreasing Facul't
much maoe detailed overview of the changesinth&a 6 A Cul t ur al and Val
There you will also find a discussion concerning many of the scholars and educators who
were instrumental in bringing about these fundamental chaigsearchers and

theoriss like James Coleman, David Koll, Patricia Cross, Zelda Gawos, Alexander

and Helen AstinBill McKeachie, Richard Light, Howard Gardner, Robert Kegan, Steve
Brookfield, Peter EwellErnest Boyer, Lee Shulman, Gene Rice, Parker Padhattaid

the graundwork. They, along with our own NSEE pioneers like Jane Kendall, John

Duley, Bob Sigmon, Jane Permaul, Sharon Rubin, Tim Stanton, Dwight Giles, Dick

Couto, David Moore, et al have provided us with a very different context for our work.

In addition tothese individuals, many organizational entities have embraced theories and
practices related to experiential learning. These include the American Association for
Higher Education [AAHE], led by Russ Edgerton, the Carnegie Foundation for the
Advancement bTeaching, Campus Compact [both national and state expressions], the
Association of American Calbes and Universities [AAC&Uthe Corporation for

National and Communit$ervice and NSEE, along with many others. They have

literally and fundamentally résped the culture and values ofl& education regarding

the legitimacy and necessity of active learning, engagement and experiential education.
Every chapter in this revision underscores and illustrates this reality, especially chapters
2, 3 and 4, eacwith further documentation in their Appendices.

As noted frequently throughout this revisionSifengtheningtwo examplesllustrate

this basic shift in the culture and values el & and higher education overall. The

Carnegie Foundation, led by st Boyer and Gene Rice, coined the phrase and
provided support and Il egitimacy for the AS
addition, under the leadership of Lee Shulman, the Carnegie Foundation created the

(

AEngaged Campus EO0 ewhiiowhk Kdaslsedn cadugmt ar

three hundred colleges and universities to date. Endeavors of substance like this have
furthered the legitimation and institutionalization of experiential education and furthered
the vision of NSEEG6s founders.

Parallel to, and in concert with the Carnegie Foundation, the American Association of
Colleges and Universities [AAC&U], led by Carol Geary Schneider, has committed itself
fully to four major initiatives: 1P Libera
Bringing Theory to Practice [BTtoP]; 3) Effective Practice; and 4) the American
Commonwealth Partnership [ACP]. All of these are spelled out in the Introduction and
chapter 3, with website access provided. Put simply, the current cultural and values
milieu that exists today is a quantum | eap
19806s pessi mism. Ti mes were definitely d
put together the FIPSE proposal that initially supported twenty campus consultiaéions

led to the publication dbtrengtheningn 1986.

This Anew erao in which we work is very mu

player and collaborator over the years. Just how successful we will continue to be at
building experientiakducation more deeply into the mission, values, and practices of K
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16 education is closely linked to two responses on our part: 1) our ability to see and

activate the synergy among the supportive, overlapping, and changing cultural contexts,

as is illustréed in Figure 1; and 2) our effectiveness in assisting our faculty colleagues in
deepening student learning by means of the sound experiential pedagogical practices that

are, and have been, espoused by NSEE and throughout the two edistrengthening.

Il n other words, this nmhasedpedagogeh angdged on com
learning and high-impact practices provides experiential educatiorpoth with

greater legitimacy in the academyand underscores the need for competent

experiential education profes i onal s fAnow more than evero.

As stressed in the Introduction, the good news is that the wider cultural milieu, including

our own institutions, embraces edquadlly gh i mpac
important this cultural shift that embraces exjgntial education calls for and requires

curricular design and ongoing formative assessment that consistently makes experience
feducatived as Dewey underscored. Hi gh i m
the solid practices long affirmed by NSE&n be ineffective, if not miseducativ¥es,

skilled eperiential education professionals are all the more essential if learning is to be

derived from the high impact practices now being identified and recommended.

My co-authors and | hope that thisvised edition, along with the Experiential

Educational Academy [EEA] and our many other NSEE resources, will be of value in
your work and growth as a professional. We trust they will assist you in your expanding
collaborations in which you introduce aodfleepen the quality of learning that derives
from the effective practices that NSEE has developed and espoused since its beginning.

Disciplines and Profession®lmost every observer of higher education emphasizes the
influence and power of disciplinathinking and the associations that advance each

particular discipline and profession. Their purview includes not only what is studied, but

how they socialize, support and integrate members into that disciplinary and professional
community, Over the & few decades, the Faculty Development network [POD] and
Carnegieds support of the Scholarship of T
Together, they have played major roles 1in
including how experientta pedagogi es offer fhigh i mpacts
discipline. In addition, Lee Shulman and the Carnegie Foundation have also stressed the
importance of developing competence related to the teaching of specific subjects and
disciplines (Shulman, 2003)or greater elaboration peruse the Introduction and chapters

2, 3 & 4 and strategize on additional ways that you can collaborate with and support these
endeavors in your own institution.

In that context, and with the significance of academic disciplines fully in focus, Ed

Zl ot kowski , a former NSEE Board member, un
and missiono of the disciplinary context w
full support of Russ Edgerton and AAHE, Ed set out to impact all of higher education

through and with disciplinary collaboration. Ed embraced and took full advantage of the
overall changes in thinking aboutnteaching
active learning, serviekearning and communitpased learning. With a prophetic vision
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and great persistence, he drew the disciplines into the mix, working closely with many
disciplinary associations, resulting in a major contribution that petsisitiss day
(Zlotkowski, 1996b).

Operating on two levels, Ed recruited scholars from within a wide range of disciplines.
He and his disciplinary sources identified respected scholars and teachers who had solid
standing and respect in their respectivaeiglines. In addition, he went further, actively
courting and convincing the professional associations of each discipline to collaborate
and caesponsor the specific volume related to their respective discipline. The result was
twenty-one volumes oServce-Learning in the Disciplinegublished and widely

promoted by AAHE during the late 1990s and early 2000s. They are still in print and
would enhance any library collection or resource library (Zlotkowski, <P98®).

Each monograph in this 21 volumeries was built upon esponsorship and

collaboration with each respective disciplinary association. This further linked

disciplinary norms and values to the work of scholars and teachers from within that

discipine. To accomplish this, Zlotkowski recruaiteoth individual scholarandthe

disciplinary professional associations in order to further influence the shift to effective

teaching and learning particular to each discipline. For example, the Sociology

monograph that | was privileged to author and with James Ostrow and Sandra Enos,
Cultivating the Sociological Imagination: Concepts and Models for Sehaeening in

Sociologypr ocl ai ms conspicuously on its front <c
American Soci ol ogi c adser,AB0s,4999.ati ono (Ostrow

Similarly, Kerrissa Heffernan and Campus Compact identified quality syllabi and courses

that incorporate experiential education. Virtually every discipline is represented, and

they are availabl e on Canhesylabi@re amrgedbyd s we b
di scipline and futher reinforce Shul manés
specific (Heffernan, 2001). Campus Compact has also developed Engaged Department
workshops and materials that expand disciplinary thin&imd) practice, as is described in
Appendix B Battistoni. 2003) The engaged department approach builds upon and
complements the rich collection of course syllabi and work that Zlotkowski, AAHE and

NSEE initiated and have suppori@dvw.campuscompact.oyg

In addition, John Saltmarsh and Dwight Giles at the New England Resource Center for

Higher Education [NERCHE], which is housed at the University of Massachusets

Boston, continue collaborations begun urtierleadership of Zelda Gamson. Zelda was

the ceauthor of theNingspread Principleand a NSEE Board member i
And Dwight has served NSEE in leadership roles for three decades. Another recent
illustration is seen in the prominent headliaes disciplinary support that 19 different

academic departments at the University Minnesota received for designing and carrying

out graduate level communityased reseach to serve the interests and address the

guestions and needs of communities in thenT@ities [Minnesota).

Further examples illustrating these trends can be found in Dan Butin and Merrimack
Col | e'grandiad summer institute on commmunity engagam In 2012 it was
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of fered in collaboration with Tufts Unive
Service in 2012. I n addition, chapter t
Scholarship Reconsideregthich spawned the Scholarship of Teaching and Learning

[SoTL] and Faculty Development/Professional and Organizational Development [POD].
Yes, Athe times they are abébchangino, withi

r
h

|l ntegrating and Building EE into You

Ed Zlotkowski andhe leadership of NSEE, AAHE, AAC&U, Compact, et al, knew full

wel | that the work of turning rhetoric and
easier said than done. The original authorStoéngthenind=xperiential Education

Within Your Instution knew that as wellConsequently, Ed complemented his 21

volume series with another book which consists of a dozen case studies, published under
the title,Successful Servideearning Programs: New Models of Excellence in Higher
Education(1996). Each chapter is a case study that explicitly illustrates how each

specific college or university has created and built successful, and fully integrated,
experiential education programs upon and into their unique mission and values. | also

r e c 0o mme nook t&eydudas youndo your own work utilizing this new edition of
Strengthenings well as the original.

In addition to the trends noted previously, Miehigan Journal of Community Service
Learning,under the direction of founding editor, Jeff Howarpp@aches its 20year of
publication jvww.umich.edu/~mijc$) as does thdournal of Higher Education Outreach
and Engagemerjtvww.jheoe.uga.edli Every issue of thegeurnals further illustrates
and contributes to the new era in which we operate.

Finally, note that the first edition &trengtheningvas punctuated with examples and

case studies of institutions that successfully built their varied forms of experiential
education into and upon their respective espoused mission and values. As an updating
complement, this new edition also provides yothwadditional case studies of

institutions like Metro State, Purdue University Calumet, ¢gsbt.Cloud State, Elon,
Ramapo and others.

Conclusion

To conclude this brief expansion and update of chapter 1, | invite yeuisit the

original chapteandthink of your work along the lines of Figure 2 below, seeing the

work that you and your colleagues are doing as at the center of the Venn diagram. At any
given moment in time, your ecological realities are embedded in at least three sets of

culturaland val ue contexts. Each domain or fci
neutral for your efforts to create or maintain quality experiential education endeavors. It
is also very helpful to remember Jane Kend

Organizatios evolve through times as conditions change, and so must our values.
A new president, a change in student demographics, a névessignvironmnt
in the state [an electio@]can all result in a change of direction &otampus.
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Experiential learning, if its to stay vital and responsive to institutional needs and
priorities, must always be seen in this complex cultural coiiteg@dendall 1986,

p. 8).

Mission of KL6
Education
Educational Educational
Mission of Mission &
Disciplines, Values of Your
Professions, Institution
Programs

Figure 2: Interrelatedness of Dimensions/Levels of Mission and Vision

As you pursue younstitutionalization objectives, | trust and hope that you will find these ideas
helpful, along with the original chapter and its inventories. All of the chapters that follow,
including their case studies, should further expand and complement your. effentsourage

you to take advantage of all that NSEE, AAHE, AAC&U, Carnegie, Compact and others have
created and now offer as resources and validation for your work in your own educational setting.
And remember, much of this change and these new vahdesudtural contexts are due in many
ways to NSEE and our colleagues over the years, including those who have contributed to this
new edition. Experiential education professionals are needed now, more than e\, if K
education is going to take learnitgthe next promising level. So, let us all exercise our agency
and creativity as we educatedaare educated by those with whom we engdggest wishes.

25



References & Resources

Association of American Colleges and Universities. (20A2)ruciblemoment College
| ear ni ng an dtureWasiongtond€C:\yAACGKU.f

Association of American Colleges and Universities. (20@8)lege learning for the new global
century(pdf). Washington, DC: AAC&U.

Battistoni, R. et al. (2003).he engaged department toollgtovidence, RI: Campus Compact.
Bok, D. (1986)Higher learning.Cambridge, MA: Harvard University Press.

Boyer, E (1996). The scholarship of engagemdnurnal of Publc Outreachl,1,1120.

Boyer, E. (1990)Scholarship reconsidered: Priorities of the professoridiarnegie.

Boyer, E. (1987)College: The undergraduate experiend¢Y: Harper.

Brooks, S., & Althof, J. (1979Enriching the liberal arts through experigal learning. SF:
JosseyBass.

Butin, D. (2010) Servicelearning in theory and practice: The future of community engagement
in higher educationPalgrave Macmillan.

Cross, K.P. & Steadman, H. (1996)assroom research: Implementing the scholarship of
teaching.SF: Josseyass.

Dewey, J. (1916)Democracy and educatiohlY: Macmillan.

Dewey, J. (1933 & 1910How we think.Boston: Heath.

Edgerton, R. (1997Education White Pape¥Washington DC: Pew Forum on Learning.

Eyler, J. (2009). The power of experiential educatioberal Education 95 (4), 2226.

Eyler, J. & Giles, D. (1999)WVh er e 6s t he |-leanng?Sh:JosseyBasss er vi c e
Fitzgerald, H., Burack, C., & Seife$,. (2010)Handbook of engaged scholarship:

Contemporary landscapes, future directioinstitutional change, ™ 1. (Transformation in

higher education)East Lansing: Michigan State University Press.

Fitzgerald, H., Burack, C., & Seifer, S. (2018andlook ofengaged scholarship: Community

campus partnership,of 2. (Transformation in higher educatiorfiast Lansing: Michigan State
University Press.

26


http://www.aacu.org/leap/documents/GlobalCentury_final.pdf
http://www.aacu.org/leap/documents/GlobalCentury_final.pdf

Freeland, R. M. (2009). The Clark/AAC&U conference on liberal education and effective
practice Liberal Education 95 (4), 37.

Freeland, R.M. (2009).iberal education and effectivegrtice: The Necessary Revolution in
Undergraduate Educationiberal Education 95 (1), 48.

Harward, D.W. (2007)Engaged learning and the core purposes of liberal education: Bringing
theory to pactice Liberal Education93 (1), 38.

Heffernan, K. (2001)Fundanentals of servicéearning course constructio@ampus Compact

Horton, M. & Freire, P. (1990)Ve make the road by walkinghiladelphia: Temple University
Press.

Howard, J. (1994resent) Michigan Journal of Community Service Learnirigniversity of
Michigan.

Hutchings, P., Huber, M.T. & Ciccone, A. (201The Scholarship of Teaching and Learning
Reconsidered: Institutional Integration and Imp&e8E: Jossepass [Wiley].

Hutchings, P., & Wutzdorff, A., (1988Knowing and doingSan Francisco: Joss&ass.

Jacoby, B. (2009). (EdTivic engagement in higher education: Concepts and practzes.
Francisco: JosseBass.

Keeton, M. (1980)Defining and assuring quality in experiential learnii®F: Josseyass.

Kendall, J., et al (1986%trengtheningxperiential education within your institutioRaleigh:
National Society for Internships and Experiential Education.

Kolb, D. (1984) Experiential learning: Experience as the source of learning and development.
NJ: PrenticeHall.

Kuh, G. (2008)High-Impact Educational Practices: What They Are, Who Has Access to Them,
and Why They MattetWashington, DC: AAC&U.

Levine, P. (2011). What do we know about civic engagemeiit@ral Educatior87, (2).
McKeachie, W. JTeaching Tips(8thEd.) (1986)Lexington, Mass.: Heath.

McKinney, K. (2007) Enhancing learning through the scholarship of teaching and learning:
The challenges and joys of jugglin§F: JosseyBass/Anker.

National Task Force on Civic Learning and Democratic Engagement. (20&&)cible

moment: Coll ege | ear nWashlgngtannDC: AR€&Jocr acy 6s fut u

27


http://www.aacu.org/liberaleducation/le-wi09/le-wi09_freeland.cfm
http://www.aacu.org/liberaleducation/le-wi09/le-wi09_freeland.cfm
http://www.aacu.org/liberaleducation/le-wi07/le-wi07_featureone.cfm
http://www.aacu.org/liberaleducation/le-wi07/le-wi07_featureone.cfm

Ostrow, J., Hesser, G., Enos, S. (19@)ltivating the sociological imaginationVash DC:
AAHE.

Palmer, P. (1987). Community, conflict and ways of know@igange Magazindl9 (5), 2025.
Palmer, P., et al. (2010)he heart of higher education: A call for renewaF: JosseyBass

Saltmarsh, J. & E. Zlotkowski (201 Higher education and democracy: Essaysservice
learning andcivic engagemenkhiladelphia: Templ&niversity Press.

Saltmarsh). & Hartley, M. (2011). (Edsji To serve a | arger purposeo:
democracy and the transformation of higher educatiiiladelphia: Templ&niversity Press.

Schneider, C.G. (2009). The Clark/AAC&U challenge: Connediibegal education with real
world practiceLiberal Education 95 (4), 23.

Senge, P. et al. (2008resence: Human purpose and field of the futiré. Crown

Shulman, L. (2002)Making differences: A table of learningalo Alto, CA: The Carnegie
Foundaion for the Advancement of Teaching.

Sigmon, R(1996).Journeyto servicelearning: Experiences from independent liberal arts
colleges and universitiegVashington DC: Council of Independent Colleges.

Stanton, T.1987).Integrating public service witacademic study: The faculty rolk.Report of
Campus Compact: The Project for Public and Community Service. Providence, RI

Stoecker, R. (2012Research methods for community change: A prdjased approach(2™
Ed). Sage.

Strand, K. (2003). Principk of best practice for communitased researcMichigan Journal of
Community Service Learning.(3), 515.

Tagg, J. (2003)The Learning Paradigm Collegd3olton, MA: Anker

Thomas, D. & Brown, J. (2011A new culture of learning: Cultivating the imagination for a
world of constant chang@ublisher unknown

Zlotkowski, E. (1996). Successful Servideearning Programs: New Models of Excellence in
Higher Education.Bolton, MA: Anker.

Zlotkowski, E. (1996000) Servicd_earning in theDisciplines Series. 21 volumeAAHE-
Campus Compact

Zlotkowski, E. (1996). Linking servicelearning and the academy: A new voice at the table.
Change(JanFebY see entire Disciplinary series edited by Kwski, AAHE-Campus
Compact

28



AppendixA

Building Experiential Education into the Mission and Values
of Your Institution, 15 Edition

Why Is It Important for Experiential Education to Be Connected to the Values and
Mission of Your Institution?
What Are the Most Common Values and Missions of Colleges and Universities, and What
Does Experiential Education Contribute to Them?
1. Teaching
2. Research
3. Public/Community Service & Citizenship
4. Institutional Stability and Status
Why Experiential Education?
Analyzing the Values of Your Institution
Is Experiential Education Consistent with the Values of Your Institution?
Teaching and Experiential Learning Values
Identifying Student-Centeredness in Learning
Is Experiential Education Valued and Recognized at Your Instittion?
How Much is Experiential Learning Used at Your Institution?
Is the Role of the Experiential Educator Valued Within Your Institution?
Assessing the Value of the Experiential Educator to the Department or Institution

Articulating the Contribution of Experiential Education to the Mission and Values of Your
Institution
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Appendix B

ENGAGED DEPARTMENTS & THE SCHOLARSHIP OF ENGAGEMENT
AHow c aaleamiagr[owic engagemend nhance subject matter
(Eyler & Giles, 1999)

Description/definition/assumptions:

-Academic departmenggpproach civic engagement asmmmunitybased learning with their
academic department as a unit of engagement and change.

-Subject matter learning is still largely the province of disciplines

-Disciplines function largely through academic departments

-Effective teaching and learning makes extensive use of application and experience, and
applying established conceptsnew situations (Ewell, 1997).

-BoyerRi ced6s expansi on andlegtimbesthédas cholparembirpcefs
engage@63t o

Engaged @ademic departmentyBattistoni, et al, 2003)

(1) assess their full curriculum developmentally, epistemologically and pedagogically;

(2) develop strategies to include commu+iigsed workn both their teaching and their

scholarship;

(3) analyze various models for integrating sert@arning, communitypased research, and other

kinds of civic engagement into undergraduate and graduate curricula;

(4) develop a level of unit coherence thalt allow them to model civic engagement and

progressive change at the department level; and

(5) develop and maintain strategies and infrastructure for deepening or expanding partnerships

and integrating civic engagement more coherently throughoutab&iemic programs.

ENGAGED DEPARTMENTS focus upon:

1) Unit/departmental responsibility for engagemeatated initiatives;

2) Departmental agreement on the concepts and terminology that allow faculty to explore the
dimensions of engaged work most effectively;

3) Departmental agreement on how best to document, evaluate, and communicate the
significance ofengaged work; and

4) Strategies for deepening the departmentos

(Battistoni, et alTheEngaged Departmenitoolkit, 2003 Campus Compact)

5) Integrating a range of serviarning/communitypased learning and research throughout the
curriculum and overatequirements for the majorHéffernan, 2001Campus Compagct
(www.campuscompact.oyg
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Chapter 2
INTEGRATING EXPERIENTIAL EDUCATION
INTO THE CURRICULUM

Roseanna Ross
St. Cloud State University, Minnesota

Beth J. Sheehan
Southern New Hampshire University

Abstract

Nothingis more critical to the legitimization of experiential education than curriculum

integration. However, despite a rather strong consensus among educators and researchers about
the need for experiential education in effective teaching and learning, integramains a

challenge. In the last decade and currently, the American Association for Colleges and
Universities LEAP initiative and outreach h
Outcomeso and fAHigh | mpact Pr aondlapgrasheésthat2 010
emphasize application and experience are most effective. Likewise, insights from research in
cognitive science reveal pedagogical approaches that support active lealesnging in which
students actively and uniquely create thearfeng--are the most effective (Ewell, 1997). This
chapter provides insight into the issues and important questions that must be addressed to make
integration possible at your institution. Expanding the timely and timeless conversation first
introducedby he aut hors of the original AStrengtheni
pieces from the original, explore developments in this arena, offer personal insights and

practical strategies, examples and worksheets that will help the reader successfjg enthe

process of integration.

av
)
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Outline
Introduction: A Personal Perspective
Developing a Program: Communication Studies Department at St. Cloud State
University, St. Cloud, MN.
Working with Experiential Learning at Southern New Hampshikéniversity.

Why Is Integration Important?
What Does Al ntegration into the Curricu

The Most Critical Issue: Does the Experience Have Academic Acceptability
and Validity?

Is learning really taking place?

Is it college/universitylevel learnng?

Is the learning acquired worthy of the amount of credit being granted?

What Are the Challenges to Integrating Experiential Education into the
Curriculum?

Where Does Experiential Education Stand in Your Curriculum?

What Are the Key Strategies for Making Integration Happen?
Fundamental Knowledge
Leadership
Faculty Involvement

Summary
A Success Scenario: Purdue University Calumet, Hammond, Indiana
Appendices
APPENDIX A: Types and Forms of Experiential Learning
APPENDIX B: Examples of Goals ofExperiential Education Courses and Programs
APPENDIX C: Inventory of Experiential Learning Programs and Courses
APPENDIX D: Inventory for Experiential Components, Techniques or Processes

References and Resources
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Introduction: A Personal Perspective

Developing a Program: Communication Studies Department at St. Cloud State University, St.
Cloud, MN.

I n 1984 when | was given the title Alnternshi
program for the Communication Studies departmerddiro idea of where to look for guidance.

| had al ways been engaged in active and appli
there was a o6fit, 6 but even | was a I|ittle su

other than meadine and law. St. Cloud Sta8CSU)had a decentralized approach to

experiential learning; every department/academic program handled its internships, study abroad,
servicelearning differenttp and pr acti ces were all over the m
practiced had hit experienti al |l earning at SC
created a course number and basic description; the department chairperson assisted the handful
of students who interned. Not all faculty were supportive of isteps, and among those who

did agree to their practical value, there were those who questioned their academic value. | still
recall the faculty discussion following my advocating for the credits to be counted to meet major
requirements. One colleaguerespd ed t hat i nt er n s-yearpniverditydaod n ot
are best suited for the technical college. 0
noted that we coul dndédt have studentsupotent
0real 6 courses in their program. |In additio
own discipline has a broad range of possible internship activities, e.g. management, sales,
training, government lobbying, public relations, human ressurcwas simply quite confused,
frustrated and befuddled as to how one could fairly assess what students were learning.

b
O
a

[
n,

My continuing search for resources brought me to the National Society for Experiential
Education (NSEE) anStitdédmrgtomé giima.l o elMgaimnh my
intuitive-based strategies were substantiated, supported by research, and expanded. Everything |
needed to know to build a strong foundation for our internship program was there. And the
arguments and rationaller supporting the validity of credited internships within an

undergraduate program were clearly articulated for me to use in support.

Thirteen years later | found myself using the same arguments and same theoretical foundations to
build the seminar fomy study abroad program. A learning agreement prior to an education

abroad experience? Whoever heard of such a thing! When I identified that education abroad was
experiential learning, then it became evident that education abroad needed to be structured

around best practice for studetitected learning. Soon after, | was involved with service

learning, and the process began again. And later, as the Director of our Faculty Center for

Teaching Excellence, | was again advocating for, and supportingyfactiteir efforts to
integrate experiential |l earning into their pr

The credibility of these experiences as 061l ear
foundation of best practice fexperiential learning. Each of these diverse experiential learning
opportunities that | was and am engaged with at SCSU is designed such that: 1. The activity is
integrated into the curriculum as part of/or accompanied by a credited course which ighgart of
teaching faculty6és t eowarcha majgrorlmnargrogea;dStudehts c h c o

34



are required to create clearly articulated learning goals for the experience; 3. Reflection activities
are structured to aompany the experience; 4. Fimabjects/presentations/portfolios are graded

as evidence of the studentds achievement of t
and other strategies of integration as you read through this and other chapters.

| felt honored to be asked tortabute to this chapter of the revised edition. But what struck me

most as | leafed through those yellahand torn pages of my copy®fSt r engt heni ngo w
much of what was in the original edition still spoke to the challenges of experiential educato

today. Yes, there have been continuing developments in the field, but the foundation for those
developments is strongly built on the work of these early pioneers.

My coauthor, Beth Sheehan, and | have retained the best of what was in this onigjrtaf,c
knowing that it is sound and effective. What we have endeavored to do is engage the original
with the parts of the ongoing conversation about experiential education that have unfolded since
AStrengtheningd was f i r sbeenwivileged tebe apamaf (inksteo f wh
and Ross, 1998, 1995; Ross, 2000; Ross, 2000; Ross and Montros&taé€Han, McDonald,
and Spence, 2009; Sheehan and McDonald, 2011; Spence, Hess, McDonald & Sheehan, 2009
This is not only an updating/revisiarfithe book but also a celebration of a seminal work.
--Roseanna

Working with Experiential Learning at Southern New Hampshire University.

| began my tenure at Southern New Hampshire University (SNHU) in 2005 knowing that the
institution embraced expential learning. As a result, | initiated conversations around my
research and knowledge of experiential learning not only with faculty in my own department, but
also faculty on the general education committee on which | served, and with administration in
academic affairs. Through these conversations | learned that most shared a belief that students at
our i nstitudotnioon eaarren efrhsanadnsd t hat we need to in
opportunities. What integration means and how best to gainthis however was not clear.
Therefore, collaborating with Roseanna on this chapter was not just an honor but also a
tremendous value as | work toward influencing the integration of experiential learning on the
campus of SNHU.

--Beth

Why Is Integration Important?

Perhaps the single most compelling reason why experiential education should be integrated into
the curriculum is simply that a rather strong consensus about effective teaching and learning
among educators and researchers now exists thpbogs the need for experiential education.

Dewey (1938), Kolb (1984), Chickering and Gamson (1987), Kendall (1986), Cross (1998) and
Ewell (1997) were among many who laid the foundation. In the last decade and currently, the
American Association for Cabes and Universities LEAP initiative and outreach have clearly
identified AEssenti al Learning Outcomeso and
that teaching approaches that emphasize application and experience are most effective. Likewise,
insights from research in cognitive science reveal pedagogical approaches that support active
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learning-learning in which students actively and uniquely create their learanegthe most

effective (Ewell, 1997). In other words, the research related taigdgeaching and learning

that has appeared since 1986 underscores that
sufficiento pedagogy for al | d hamelyethasexperfentidd uc at
education provides astructuregné dagogy that offers Ahigh i mpa
integrated outcomes that we identify as worthy of academic credit. Therefore, integration is
important because experiential education provides a structure to facilitate the best practices in
teaching and learning that we know are impactful.

Despite such overwhelming consensus in the literature, experiential education at many
institutions still remains on the periphery of the curriculum and on the periphery of what is meant
by learning and edutian. On many campuses students do engage in experiential eddmzdtion
as a free elective. Although many faculty increasingly incorporate experiential education into
their majors, it is not the norm. All too rarely is experiential education clearly integrated and
articulated as integral to the curriculum in the way that AAC&e proposing in the LEAP
initiative. In general, experiential education is still perceived as less valuable and disconnected
from traditional forms of learning and the practices on most campuses. For example, consider
some of the comments by studetttat mirror these perceptions:

1 Teachers are paid to teach us what they know, why am | spending 10 hours of my time

working at a horse farm?

T I wanted to complete an internship but | ¢
1 Ijust wanted to go to Europe éxperience a new culture, why do | have to take all of
these classes t00?
1 Ilearned more in my internship than in any of my traditional courses!
1 [Iwanted to take that consumer behavior course but the department store research project

and presentation sousitike a lot of unnecessary work.

These comments arise when students are left on their own without a structure to help them
understand the connections between classroom knowledge and experiential education. According
to Ewell (1997) making connectionsvial to what we know about teaching and learning.

Ewell 6s survey of the |literature related to c
making meaning for each individual learner by establishing and reworking patterns, relationships
andconnet i onso (1997, p. 4). When students are a

connections through intentionally structured experiential education practices, college curriculum
becomes relevant and powerful.

Polanyi, Chemist/Philosopher, refers tesgh connections as tacit knowledge (1966). Polanyi
demonstrated that everything we know is known in terms of something else (tacit knowledge).

Tacit knowledge is used to probe and explore new experiences. For learning and growth to

occur, students mustuseaci t knowl edge from coursework (fAw
explore a particular experienti al education c
learning, education abroad, internships, role plays and other forms of experiential learting, suc
learning and growth can occur if and when students are invited to identify and use tacit

knowl edge from their traditional educational
meaning fiin terms of something elsed (I nkster
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Probing and gxoration alone, however, do not necessarily translate into the deep, rich learning
that transforms the way students think, behave, or view the world. As Dewey (1938) purported,
experience can transform learning but not all experience is transformatsvéhdtresponsibility

of faculty and program directors to provide a structure for students to reflect on and process this
probing and exploration. Integration of experiential education into the curriculum thus becomes
an important step to establish a falired approach to helping students transform their
experiences and make deeper connections.

Integration is equally important to garner commitment among faculty, perhaps the constituency
most invested in curriculum and student learning. For those faghtiyalready incorporate

experiential approaches in the classroom, integration legitimizes the work that they are doing.

For those not yet engaging in experiential education, integration sends an important message that
engaging in experiential pedagogynst only valued, but it is also integral to what it means to
educate students at your institution. Integration is thus not only critical to student transformation,
but to faculty transformation as well.

Lastly, integration ensures that experiential etlonanitiatives will remain a reality at an

institution long after any particular program director or administrator retires or moves on. For
example, consider the opposite scenario: A particular academic administrator (e.g. Provost or
Vice President for Aademic Affairs) decides to acknowledge and dedicate resources to faculty
incorporating servicgearning initiatives in the classroom without creating strong support among
the faculty or academic department. When that administrator leaves, it is quithée fies

experiential education will not receive the same support and that may then lead to a decrease in
faculty participation. On the other hand, if experiential education, and in this example-service
learning, is integrated into the curriculum withosty faculty consensus and support, it will

remain embedded in the institution regardless of changes in administrative personnel.

Essentially, the curriculum is the primary ex
summary, and it cannot beattd strongly enough, explicit acknowledgement of experiential
education as an integral part of the institut

legitimacy among students, faculty and administration.

What Does Al ntegratuoma Meaon?t he Ci

Before one can discuss benefits of and strategies for integration, it is important to address what is

meant by integration. Fundamentally, to 6int
combine. In other words, experiential eduaajwograms and strategies that are clearly
incorporated into a studentés primary educat.
an oOadditiond or oOoon top ofd). Similarly, wh
experiential progams or learning strategies and their efforts are clearly respected, then this
woul d be further evidence of #fAintegrationo in

Or to come at this from the opposite perspective, the following scenarios could be evidence that
experiential edcation should be better integrated into the curriculum: experiential education is
seen as an Oadd on6 or as a separate entity a
student feels burdened to engage in experiential learning; or a faculty peisatisadvantaged
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for engaging in experiential education programs/strategies rather than supported and rewarded by
the institution.

Integration can be looked at from a variety of perspectives. The three perspectives to be
addressed here are:inclusiontbough avail ability/ accessibility;
valuable component of the educational program; and inclusion as a legitimate and valued aspect

of classroom pedagogy.

First, availability and accessibility of experiential education is fundmental to integration

within our academic institutions. There must exist on our campuses opportunities for students
to engage in experiential programs, and occasions for them to participate in experiential
approaches to learning course content. At itstrbasic level, then, there must dxe awareness

of the valueof experiential learninggrograms for experiential opportunities such as

internships, education abroad and ser@aening, angrofessional developmenbpportunities

for faculty to learn abownd utilize experiential approaches in their classes.

Examples of institutions making experiential education available and accessible to their students
include: explicit mission statements acknowledging the importance of experiential education; the
presence of offices and staff to support internships and seeacring; a departmentally

designated internship coordinator for each academic unit. Other illustrations of integration
include: a universityide course number for internships; advising andrdation that encourage
students to participate in a range of experiential programs, i.e., internships, education abroad, co
ops, and serviekearning; availability of scholarships or financial support to encourage student
participation. Perhaps the mostportant example of all is when institutions provideulty

training in the value of and strategies for experiential education that further enhance faculty
utilization of experiential pedagogy in and outside the classroom.

Although access to and opportunities for experiential learning programs, activities and pedagogy
is a fundamental first consideration in curricular integration, it is a far cry from integration that
honors the educational value of an experiential appro&eitshort, availability is not enough.

The degree to which the experiential approach
study demonstrates the extent of its integration into the curriculum.Si nce academic 6
is the currency of value inuo institutions, the experiential program must be credit generating

(see chapter 6 as well). And those credits must be integral to the degree that the student is
pursuing. Even i f not a specific reghaver ement
to be legitimized as satisfying requirements within the major rather than as general or university
electives. That legitimacy is facilitated when the programs are clearly tied to the academic

content that the student is studying through clearlydgiatening objectives grounded in the

field of study.

Examples of integration that demonstrate the value and legitimacy of experiential programs can
be found in departments that require department seminars to accompany credited internships or
service pragcts. Programs and/or seminars requiring students to develop learning objectives as
part of the experience, and to report on their accomplishment of those objectives as part of the
assessment of their learning and the successful earning of those cregitegaams that
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demonstrate integration. In addition, universities and colleges that have an experiential education
graduation requirement and/or first year experiences that engage students in experiences and
applications elevate the profile of curricummitment from the departmental level to

university level commitment.

Universities or colleges that purport to believe that participation in experiential programs are

i mportant to a studentods educati omecogizat do no
those credits within the degree requirements undermine the legitimacy of the educational

activity. In short, they fail to fully integrate the program into the curriculum.

Finally, the experiential approach to classroom teaching must be honorex$ a legitimate

and valued aspect of classroom pedagogicross the campus, faculty must be encouraged to
explore experiential approaches to course content (Ewell 1997; Cross 1998; AAC&U 2006).
The expectation that faculty include experiential approaichéir classes has to be clearly

stated and then rewarded in faculty evaluations. The experiential activities/strategies that are
utilized in the classroom have to be clearly tied to course content and stated learning objectives.
And the products/actiites of that experiential approach require evaluation as a component of
the studentés final grade for the class rathe
choose to include experiential approaches to their teaching, should be supptingdefforts

to develop/design those activities, and recognized for the value that these activities bring to
student learning. All of this is consistent with what has transpired in faculty and professional
development since the first edition of thisnk. Readers are asked to review the work of a
growing number of teaching and learning centers on campuses and publications of the national
POD organizatiod Professional and Organizational Development in Higher Education
(www.podnetwork.orgl The shift from a teaching paradigm to a learning paradigm and more
engaging forms of pedagogy add support and impetus to classeoamnacing experiential

learning.

The Most Critical Issue:
Does the Experience Have Academic Acceptability and Validity?

In order for experiential education to be integrated into the curriculum, it must be academically
valid and acceptable to the faculty and administration. There are a number of issues and conce
that must be addressed around validity and credibility, but before moving forward there is one
overarching point that is important to consider. A primary reason why administrators, and more
so faculty, do not generally accept or view experiential sgmbres as valid is because,
fundamentally, many believe learning takes place only within the classroom where the faculty
person has control of all of the elements of the learning process.

When moving from a teachingentered to a learningentered focushere is the perception that

faculty and administrators cannot control the outcome. That can be discomforting. In general,
there Iis the perception that every fexperienc
interpretation. That becomes problematiten a faculty member or administrator is trying to

ensure that students all leave with the same knowledge that has been identified as important.

Some may believe that learning within the context of experiential education is left to chance
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rather than by esign and that raises concerns when faculty are responsible for demonstrating
academic rigor of an activity, course, or program. Additionally, since experiential learning
contributes not only to student sothareapiali ti ve d
and emotional development (Asoft skillso), fa
psychology or those who do not know how to test or evaluate soft skills are left feeling like they

have little control or are not qualified to lead espetial courses. And yet another

Auncontroll ableodo component of experiential ed
Asoft skillsdo as quickly as ot hskilsalwaysneadily enci e
apparent.

To an extent thisese of a loss of control is a valid perceptiBuat faculty often stop there.

Without an understanding of the associated experiential education principles and practices
(methods, structures, and evaluation tools), faculty and administrators often chetegiti
experiential education and let their doubts and concerns dominate with questions like these: Is
learning really taking place through experiential activities? Can you assess the learning? Is it
college level learning? Is such learning really worthg@idemic credit? How might thigfact

our accreditation? The acceptability of experiential education is dependent upon alleviating
these concerns as well as designing an institutional process that will assure faculty that college
level learning worthy bacademic credit is taking place.

Since the publication of the first edition of
demands of accrediting bodies have increasingly asked the same questions of traditional forms of
education, often noting thateth bur den of proof for Al earning o
traditional coursemust also be documented. (See below and the Appendix on Assessment by
Shumer.) The chapter of this sourcebook entit
provides ahorough discussion of the issue of quality controls. In the following section,

however, we briefly review some of the academic acceptability concerns.

Is learning really taking place?

Reassuring faculty that learning is taking place starts at theutrmtial level. Establishing
collegewide guidelines for the approval, monitoring and evaluation of program and course
development helps reassure faculty that learning is taking place in experiential settings. Perhaps
the greatest challenge facing any etacis that of assessing the quality and quantity of the
learning that has actually taken place. Too often, however, faculty rely only on traditional
methods to evaluate learning.

Thecourse proposal processyhich includes a universitwide endorsed caosge description,

and thecourse syllabusare two strategies departments and faculty traditionally utilize to outline
course content and learning outcomes. At the most fundamental level it is important that these
both address the experiential componentsl@aching expectations.

In the course proposal process, the crafting otthese description although brief, can be one
strategy a university department utilizes for designing and communicating the intellectual rigor
required in a particular course. It may refer specifically to the experiential components and
learning goals. Although an impontgpart of the institutionalizing of the experiential
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components of a course, the officially approved course description that appears in university
catalogs most likely does not communicate the depth of the learning outcomes that the students
will be expeted to demonstrate.

A course syllabuss one of the most common strategies a faculty person utilizes to articulate for

a Opublicbd the course objectives and student
assignments/activities) to fulfill the learning objectiassociated with an experiential activity or
assignment. Additionally, the syllabus typically outlines the basis for which grades will be given.
Many faculty/ departments consider the course
the student. Tdpurpose of a wetlesigned syllabus is to articulate the connection between the
experiential activity/assignment, classroom rigor and scholarship in the field, outlining the
structured learning opportunities while describing how the student will bebetdintable for

fulfilling learning objectives.

Design of both the course description and the course syllabus are familiar strategies useful for
faculty to gain control of the educational experience in designing and communicating the

learning focus of aourse, and providing a structure for assuring that learning is taking place.
Unfortunately, these attempts to control the learning outcomes of the course too often focus on

the faculty member (what the faculty member can provide). This, in some wassss feack to

the Aceatkeeredod approach, i gnoring the uniqgue
associated with experiential contexts and learning milieus.

As noted earlier, a critical method for assuring that learning occurs is to dtkantyy learning
outcomesthat the student must demonstrate t@enee credit or attain a gradesarning
outcomesclearly define the skills or knowledge that the student will be able to demonstrate and
the conditions under which that demonstration will talkeee (i.e. exams, papers, presentations,
interviews). This kind of documentation is more reliable than a generic syllabus or course
description because it requires that the student provide evidence of learning, thus demonstrating
their overall developmentLearning outcomes are student centered and learning focused (cf.
Tagg 2003and otherks

In the past such an approach has not been widely accepted among faculty as a valid
representation of the intellectual rigor associated with a course. Theredmaa kecent push in
higher education toward outcomleased learning and assessment by accreditors. Similarly, the
Association of American Colleges and Universities (AAC&U) is pressing for a change in the
way institutions measure the value of the educatiegy provide students. Faculty and

institutions are being challenged with the question: How do you know the students are learning
what you/we said they would learn? Many institutions are now requiring faculty and program
directors to uséearning outcomesand associated assessment todtsassure that learning is
taking place. The AAC&U has in fact created assessment rubrics (available for download on
their websitehttp://www.aacu.org/value/rubripthat faculty can put to use immediately to
evaluate student learning outcomes connected to experiential initiatives (i.e. aedtuécal
thinking, personal and social responsibility, knowledge, intellectual and practical skills).
Demonstrating the legitiaty and value of experiential courses should become less daunting as
faculty become more educated and comfortable with outctwas=d approaches.
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Is it college/universitylevel learning?

Similar to the first questioniglearning taking place?), univeticollegewide program and

course guidelines can and shewled 0sdéteatrme ngt ane
experiential education programs at your institution. College/univdesig} learning for all

programs, including experientiatl@cation programs, should be defined according to the
institutionds mission and the nature of the s
criterion that is helpful. College/universitgvel learning should benore seltdirected rather

than teacherdirected (Knowles, 1975)and it should be about learning rather than

instruction (Barr & Tagg, 1995). Teacher directed approaches assume the student is dependent
upon the teacher for what and how the learner sHmildught, thus reinforcing colledgvel

learning as the accumulation of knowledge through the delivery of information by an expert

academic in the field. Conversely, sdifected learning acknowledges the student as essential to

the learningand growthr oc e s s . Mal col m Knowlesd (1975) wor
that selfdirected approaches result in deeper and lasting learning while developing individuals

who are more likely to take initiative and become lifelong learners. Students need to become
self-directed learners if they are to leave college prepared for the rapidly changing world that

they will enter upon graduation. Experiential education in all forms can and should incorporate
Knowl es & p hi-direcedlgamigg (ab. DewsyeHKaliCross, Ewell, Barr and Tagg

and others). See chapter 4 of this book entit
a more detai lceod | ckigsec Usswviedm dfeaff ni ng.

Is the learning acquired worthy of the amount of credit being granted?

This question has permeated experiential education for years because of a historically agreed to
assumption in much of 46 formal education that credit is best awarded based on the number of
hours a student spends in the classroom. The number of moltisus credits is then

correspondingly tied to an assumption that the most/best learning takes place in the classroom. In
other words, faculty and administrators seem to believe that learning can be controlled in the
classroom so it stands to reasontheémat fAseat ti meodo i s where many
feel most comfortable awarding credit. Crdod¢th our s, or fiseat ti me, 0 i s
legitimizing the amount of credit earned for experiential learning, especially field experiences

that can amunt to a 46hour workweek for students. In a traditional course it is assumed that for
onecredit students spend43hours (includes in and out of classroom time) a week for a term.

How can this be translated into an internship that ranges freh2 plushours a week each

week of a term? The shift towards outcorbased assessmentlicatesthat an hour spent in a
classroom, or fAseat time, 0 is not an adequate
classroom. However, this system remains common peacti

Learning outcomes provide an easier and more effective way to compare the learning acquired
through traditional courses with experiential education. The learning outcomes established by the
institution, school or program could be directly identified @ntegrated into experiential

education courses to establish common ground. Simply listing common outcomes is not enough
to earn acceptance and credibility for academic credit. Documenting the learning and sharing
assessments of learning outcomes iscaltito demonstrate the validity and to assure faculty and
administrator acceptance. If students engaged in experiential education demonstrate comparable
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learning outcomes desired for students in traditional courses, clearly the learning is just as
worthy of college level credit.

Another concern related to credit is the awarding of grades for experiential learning. Some

faculty are concerned that grade inflation occurs for students engaged in experiential education.

For example, a faculty member teachingaalitional section of sociology might assume that the

hi gh grades given to st ud e nléasingesectionmustdbela i n t he
result of softer grading of student achievement (i.e. number of service hours completed).
Interestinglyt he f aculty member would | ess |ikely ass
performance might be because students are more engaged and learn more effectively as a result

of actively participating and experimenting in the serl@ning course. If the instition has

established learning outcomes and assessment rubrics, and the evidence collected reveals that
learning is taking place, there should be no reason for faculty or others to be surprised by the

grades granted in experiential education. In addittanjght shed light on the Hadvised
assertion that grade inflation, not deeper | e
engage in experiential pedagogies.

What Are the Challenges to Integrating Experiential Education into the
Curriculum?

The challenges begin to be revealed as one considers the meaning and importance of integration.
Ultimately, experiential education must gain equal status with other approaches to the
teaching/learning process if it is to be successfully integratedhietourriculum. Experiential
education must be seen as more than O6career e
administration must recognize that college/univerigtiel learning is taking place and that it is

worthy of the credit being granted. b ni cal |l y, experiences that are
content knowledge may engage the student and may result in learning at some level, but most

likely will not result in complete learning as defined by Kolb. These types of experiences will

fail to inform the classroom knowledge agufly possible.

As mentioneckarlier (Polanyi, 1966), a westructured, academically sound experiential

approach gives students opportunities to manipulate their classroom/course knowledge to explore
a complex and challenging set of experiences with that knowledge. Then in turn, this gives the
student opportunitgeto utilize those experiences in the classroom to further explore the theories
and concepts of the class (see chapters 3 and 4 for further elaboration and evidence).

For this to happen there must be a clear connection to the academic and learnmgutco
identified as salient to each institution. T
work of Keeton (1980), Duley (1977), Little (1983), Kolb (1984) and other pioneers in the field.
Kendallet alreflected in that treatise the best thimkiof the time, suggesting that institutions

must address five challenges in order to successfully integrate experiential education into the
curriculum. These same challenges persist today.

The five challenges our institutions must address in order sadzessful in this integration are:
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1. The learning objectives of any and all experiential education must be clearly articulated
whether a classroom pedagogical strategy, a course, or an experiential program. The
objectives must interface with/support thession of the institution and must contribute
in a qualitative way to the goals of the curriculum and/or learning objectives of the class.

2. Faculty and academic administrators need opportunities to know more about the value of
experiential education and hatcan be utilized as a teaching tool within each of the
disciplines.

3. The use of experiential education by faculty must be a positive experience. The
experience must at least be as meaningful and rewarding as teaching via more traditional
means. Such pgrams and courses must provide faculty with incentives and rewards that
are comparable to those gained through teaching utilizing traditional strategies.

4. The credit earned for learning that is achieved experientially must have equal status to
credit earnd through lecture and seminar formats.

5. Faculty must be fully consulted and involved in the integration effort and have full
control over its use as they would over any other course or program in the curriculum.

Where Does Experiential Education Stand invour Curriculum?

Before embarking on a campaign for further integration of experiential education in the
curriculum, it is imperative to ascertain what experiential education is currently in place.
Interestingly enough, there is likely more experientthlation happening on most campuses

than is evident, possibly as the result of the contributions of NSEE pioneers (including the first
edition ofStrengthening Despite what has transpired since that 1986 publication, faculty are
often practicing experigial education without identifying it as such. Furthermore, experiential
education comes in so many forms and types and with a variety of possible purposes that it is
frequently scattered across campus in a variety of fosges Appendix A. Therefore, whn
assessing the status of experiential education within a department, division or the campus as a
whole, it is important to establighbaséne of current practice:

1. Begin by making a simple list of all the experiential education activities offeredVe
suggest that you engage other colleagues in helping you to generate your initial list or as
reviewers of what you create alone, as noted below. We are frequently surprised by
others involvement in experiential educatioeither that we have forgotten were not
aware of. Appendix A lists the most common types and forms (most recently updated by
NSEE). Review this to help identify areas where experiential education is in place.
Appendix B lists examples of the goals of experiential education courgegragrams
(revised for this edition). This may also help in identifying what is already in place.

2. For each course or program that uses experiential learning, ask the faculty and
administrators involved in these activities to complete the Inventory of Exgriential
Programs and CoursegAppendix C), or to review your responsesAppendix C and
D have been adapted for this new edition to reflect the varied approaches to experiential
learning. Therefore, parts tife Appendix C inventory are more relevant tgeriential
programs than to courses, so adapt based on the focus of the inventory. For each class
that uses an experiential component, technique or process, ask the faculty person to
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complete the Inventory of Experiential Components, Techniques or Peet&ppendix

D).

Tally the responsedrom the inventory to determine the use of experiential education,
the objectives being fulfilled, and the status of these activities. Questions following the
inventory will help with analysis.

Consider the strengths ad weaknesses of the current offeringsQuestions following
the inventory will help with this assessment.

The following questions will be helpful in interpreting the data from the inventory:

1.

The extent to which experiential education is used on cafopurs the department) and
by whom:

A s it mostly faculty or staff who are involved in delivering the courses or
program?

A What percentage of academic departments (or departmental faculty) list
internships, practica, cooperative education, education alfielddexperience or
other experiential learning activities?

The types of objectives which are being fulfilled, or which are perceived as being
fulfilled by experiential education:

A Which types are most frequently identified?

A Which types are least valued?

A Are they mostly academic or nonacademic?

The status that the programs, courses, components or techniques have in relationship to
the curriculum and faculty/coordinator recognition/reward:

A Does the 6currencyd encourage student

A Does t he emcaulagerfaeuitydnyavement?

The consistency of policies and practices across the department or the campus:

A Are there patterns that emerge about the way experiential learning is regarded?

A Are there patterns that emerge about the way the departmentsityivees
experiential learning?

The strengths and weaknesses of curricular integration:

What is the distribution of courses and programs among thedhregories
identified in AppendixA?

What departments and faculty are currently involved in expé@lerducation?
(These are the foundation/network for future efforts at integration.)

Is there a noticeable absence of faculty involvement or a disproportionate
involvement by nosfaculty in courses and programs?

Are the goals and objectives of currentisas and programs academically
situated or primarily in career and personal development?

Are there courses designated for field experience or internships in every
department?

o o o Do Do

6. The status of the existing courses, programs, components or techniques:

A Are theresome that have achieved significant status as part of a curriculum in a
department or a major? If so, what were the contributing factors to this success?
Could they be used as examples for other departments?
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A How could others that have been successfistiamgthened? Would additional
faculty involvement help, or better quality control, or more clearly identified
values and goals?

This assessment exercise is intended to not only provide a status report, but to also assist in the
discovery of the factorthat have influenced the current status of experiential education on your
campus, and to identify critical issues that require further consideration.

The identification of the specific issues important to your particular institution or department is
the first step in formulating a strategy for integrating experiential education more fully into the
curriculum.

What Are the Key Strategies for Making Integration Happen?

To this point, a lot of groundwork has been covered: why integration is importartifyidgrihe

associated challenges, demonstrating validity and acceptability, recognizing the possible goals

and objectives, and taking inventory of existing experiential activities. If integration is to become

a reality at your gstilhnsote totda The question mow becoenes, how her e 6
can integration actually happen?

Throughout the process it is important to keep in mind that integration is not necessarily

about dominating a curriculum or excluding other methods of teaching and learnivgu

have to determine the degree to which experiential education opportunities can help your
institution, faculty and students accomplish its mission and meet the identified learning goals.
When viewed this way, the process for integration becomesiesgening to those who may be
more cautious about integration. The following are some general strategies that can be used to
make integration a reality.

Fundamental Knowledge

Knowing what experiential learning is already happening on campus is vatualyleu should
not stop there. Knowledge that could be useful to your integration efforts includes:

1. Know basic information about experiential learning theory and practice-learning
from experience-including where and how it is appropriate. Although youcannot
possibly know how experiential education initiatives can be designed for all course
content areas and subject matter on campus, it is essential to have a basic understanding
of the general objectives and knowledge common to experiential learnimgostd
curricular design. For example, cognitive development is a common objective of most
courses and curriculum as well as experiential education. A review of the relationship
between cognitive development and experiential learning theory and theiaéippliwill
be critical to your ability to engage in discussions with faculty about the design of
experiential components.
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chapters 5 & 9 of this revision &trengtheninglso provide you with theory and

research that should further equip you asxerientialeducation professional.
Particularly helpful is a review of the fo
learning model: concrete experience, reflective observation, abstract conceptualization

and active experimentation. These four elempraside a framework through which

students learn experientially, and insight into what must be considered when experiential
activities are designed for courses and programs. Beyond theory, much can be learned by
reviewing the AEi g hide foPAll ExpetientallLeasninggf Good P
Activitieso outlined by NSEE (1998) and t
experiential techniques and programs. Selected sources for further review are found in
theReferences and Resources secéibthe end of this chapter.

. Know and understand the mission and values of your institutionln addition to the
inventory suggested earlier, the chapter i
outlines the i nf or ma tlsiamdrobjeatives that yotu sheuldi nst i t u
gather and assess. As emphasized in chapter 5, takeaghjamhenever possible, of

attending and patrticipating in open meetings and committee hearings that are addressing
curricular issues. Listen, learn and contribute.

. Know and understand the goals and objectives of your general education

curriculum, as well as the curriculum of individual departments and programs At

the course level, relevant records from curriculum committee meetings are often

accessible via sharetkeetronic databases on campus. The minutes and agendas from
meetings provide initial information about new courses being offered and issues/faculty
concerns that might be raised related to curriculum standards and reform at the

department, school or ingittonal level. Determine which programs and courses have

earned a reputation as effective in meeting the institutions curricular goals and objectives.
These could provide opportunities to introduce experiential learning practices, to

collaborate or to id#ify experiential programs.

. Know the quality and quantity of current experiential education practice in your

institution (see inventoriesAppendix in this chapter).

. Know the strategic planning that is taking place or has taken place on your campus

recently, including assessment and accreditation endeavoi®ften such initiatives

focus on revisiting the goals and objectives of the institution as well as proposing new
initiatives tied to curriculum. It is likely that collecting data/evidence of demonstrated

learning outcomes and program effectiveness will be part of these initiatives. Once this
information is gathered and developed, utilize your knowledge about the institution and
experiential education to engage others in informed and academic discubsioins a

experiential educatiorits relevance to higher educatiandto your particular institution

. Know the key allies and advocates of experiential education within your institution,

including those who staff and make use of your Center for Teaching aridearning.

The obvious place to start is with faculty who already believe in and use experiential

methods in their teaching. You will also find potential advocates among faculty who have

a reputation for being collegial and opeinded about their teachimyacticesMost

institutions have centers for teaching and learning, directed by faculty, with the mission

to share and improve pedagogy on campus. Lastly, approaching faculty who serve on
curriculum and/or assessment committees will be helpful. Their comemt is pivotal to

engaging other faculty in discussions and in pushing initiatives forward.
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7. Know and be prepared to address potential arguments or general points of
contention. For examplewhen speaking with faculty about experiential practices in the
classroom (e.g. rolplaying, simulations, field trips, semester long projects), understand
that the academic calendar can be viewed as a roadblock to creativity and ingenuity in the
classroom. Some faculty hol d certaig&aniountodb t he
content in their courses; therefore, dedicating classroom time to experiential projects can
seem like a significant commitment in a semedismg examples from this book and
|l iterature on fAengaged t e a cedioengageiahelgful AAC&U
and thoughtful dialogue about effective teaching and learning.

The institutionds course scheduling practi
available for experiential activities. For example, a teacher receives a reqoeatltcal

science lab to conduct a field project with her students in December through February but
the semester ends in December. The challenge becomes whether or not the students

would want to continue the project after the semester officially concl@aespossible

solution is to run the science course as an independent study to gain more flexibility in
structuring the length of the course. This is only a steorh solution unless the

institution develops a course numbering system specifically foriexpal learning

courses. Furthermore without integration the independent study option becomes less
desirable because faculty rarely receive compensation for independent studies.

Securing servicgearning and internship sites is another point of cdierior faculty.

The time it takes to establish and maintain partnerships with community organizations
becomes a possible hurdle for faculty. There are most likely a number of university
policies, related to things such as confidentiality, medical inserdransportation, that
must be reviewed prior to earning approval from administrdbr studyabroad,
servicelearning, internships, and other experiential activiti®se chapters 6 & 7 for
strategies to support faculty in minimizitigese obstacles.

Think about and talk through these and other issues with advocates and those familiar
with the o6practical d blocks to integrating
to address these and similar issues when they arise.

All of this is to sugest that the challenges are both microscopic and macroscopic, but the
learningoutcomesand success for your students is more than worth the preparation to meet those
challenges. Consideration of the above will help you identify opportunities and ssygierhs

for introducingand expandingxperiential education in your institutiamd the curriculum of

your institution

Leadership

Integration of experiential education into the curriculum wilht@relikely with support from
leadership at your institutieswhether it is the provost, vice president for academic affairs, an
academic dean or a department chair. In some cases, it is you who will recognize and introduce
the need to integrate experiential educationybut vision and plan will be better received

when communicated through leadership. The knowledge gained from the examples and
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information you collect will reveal the best opportunities and possible timing for curriculum
change. Additionally, the resouscand process used to collect and analyze the information will
lend credibility to any of the proposed initiativés a result, support and action from leadership
becomes more viable.

Opportunities of particular interest to institutional leadershigharse introduced through
articles and national reports on higher educa
percentage of college graduates in the United States from 40 to 60% by 2020 has generated much
attention and put a spotlight on the issuabmvihigher education that have existed for years. For
example, topics such as student retention and
engagement reinforce the benefits and need for integrating experiential education into the
curriculum. Alsoreports from the AAC&U are extremely helpful and support experiential

education. In fact, to address student engagement, the AAC&U recommends that all general
education include a number of what they call, high impact practices such as undergraduate

researh, servicelearning, internships, and freshman and capstone experiences (Association of
American Colleges and Universities, 2011).

This national movement for institutions of higher education to commit to and build a broad base
for experiential learning @ass the institution is clearly demonstrated by the number that have
chosen experiential learning as the focus for their quality enhancement plan (QEP) in meeting
regi onal accrediting agenciesd requireMent fo
initiative is requiring that institutions of higher education carefully design an instiwiite

focused plan for enhancing student learning. A quick review of university web sites reveals a
growing number of institutions that have selected expegidetirning as the focus topic for their
QEP. One such example is the University of North Caraliflanington, which has worked

directly with the NSEE to provide faculty training in best practices for their experiential learning
classroom components. Iitgtional leadership is taking heed of the critical role of experiential
education in enhancing student learning.

Many believe that a paradigm shift in higher education is happening and this shift is deeply

rooted in the foundations of experiential edigratThe leadership of your institution will likely

be very interested in integration when you can demonstrate connections between this shift and

the principles of experiential learning. Our experience is that presidents, deans, and other leaders
areawar@f and can be further influenced by | inki
AAC&U initiatives and the value of experiential education pedagogy to the educational success

of your students.

Faculty Involvement

Change is not always an easy thiegpecially when it relates to teaching, the livelihobohost

faculty. Therefore, the credibility of whatever changes or new experiential initiatives you

propose is perhaps most critical when garnering faculty involvement. The need and opportunities
for change must be clearly stated and supported with documentation from sources that are
respected and credible. Even with the support of leadership, without this clarity faculty will

likely view your proposed initiatives as a possible waste of their time@dyy, or another

grandiose idea from administration.
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Sharing the process with faculty will help them feel more involved. Faculty then can contribute

to the discussions and ultimately provide additional insight and assistance in implementing
experientialeducation into their curriculum. (Sekapter 3 of this sourcebook entitled

Al ncreasing Faculty I nvolvement in Experienti

Once faculty are on board and your experiential education initiatives have been integrated into
the curriculumlet go and allow the academic departments to take ownerslile faculty are

the closest to the curriculum and they will best control the implementation and assessment of the
experiential courses and programs.

But remain involved in the process of supportiaculty as faculty support students within the

broad range of experiential education strategies by sharing information, mentoring, and
coaching, identifying field/community experie
assistance?0

You are encouraged &lso look to professional associations for support in this work both for

yourself and your faculty. Of particular note is the growing demand for and development of
NSEEO6s Experiential Education Academy, offeri
areas such as experiential learning theory, ethical and best practices, legal issues, assessment and
reflection, among others. Through these workshops, not only do you and your faculty develop
expertise, but you also are building networks and identifg@sgurces for continued

development and support beyond your institutions. Nearly every campus has a center for

teaching and learning, and each of those is most often connected to the national Professional and
Organizational Bvelopment in Higher EducatigROD) association that offers print andlore

resources, as well as workshops and national meetings. Disapkedic professional

associations can also provide excellent resources and add credibility to this work. With the

growing support for expamtial, active and applied learning, research and resources are

continually beingproduced Involvement with these professional associations gives you and your
faculty access to experts in the field, the latest research, the most relevant informategiestr

for integration and program development, as well as a venue for sharing knowledge through
presentations and publicationfhese are some of the ways that experiential education

professionals can enhance and expand the offerings of their insstasovell as their own

professional reputations.

Summary

We have reviewed, reiterated, and expanded upon the original chaptesrigthening

Experiential Education Within Your InstitutioNothing is more critical than curriculum
integration. Howeer, as we have endeavored to communicate, and the following case study
illustrates, the curriculum must always be viewed as part of a very complex system. We think
that Purdue University Calumet illustrates that complexity, as well as demonstrates Hoav fa
field of experiential education has progressed since 1986, and the extent to which NSEE has
contributed to these changes.
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A Success Scenario: Purdue University Calumet, Hammond, Indiana

In March 2007, the Faculty Senate at Purdue University Cal(ifPiE) unanimously passed a
resolution to establish a graduation requirement of ExL, what they call experiential learning, for
all students beginning fall 2008. Students are required to complete two ExL courses during their
academic career. Faculty membersntor students throughout the entire ExL process, helping
them to apply the theories and knowledge they learn in the classroom through undergraduate
research, servielearning, cooperative education, internships, practicum, and design projects. |
asked dnice GolubReynolds, Manager of Experiential Learning at PUC, about the integration
process. As you will read in her comments below, the integration steps taken by PUC mirror
many of those recommended in this chapter.

--Beth

Q: How and why didhe integration process at PUC start?

A: In 2005, our Chancellor, Howard Cohen, enlisted a committee to explore a way to distinguish
Purdue University Calumet from other | ocal i n
Great o. During the committeebositwasdsmweedignt of
many of our faculty were teaching experiet@sed courses. In 208te Faculty Senate

approved of a faculty task force to study experiential education (to learn more about the theory

and practices), define components and createvamtory of experiential education courses

offered at PUC. In the fall of 2006 three task force members wrote and received a 1.7 million

dollar grant from the U.S. Department of Education for faculty development in the creation of
standards for and prortion of experiential education at PUC. In March of 2007, the Faculty

Senate established the graduation requirement of ExL for all undergraduate students entering as

of fall 2008. The graduation requirement stat
University Calumet beginning with fall 2008 must complete two Experiential Learning
designated courses before graduation. o0 One mo
Curriculum Education and Policy Subcommittee for Experiential Education tosesve i qu al i t y
control o and to establish a designated proces
Practice as set by NSEE were required to be integrated into any course that was to receive the

ExL designation and therefore count as meetingthduation requirement. We were on our

way!

Q: Who was involved in the process?

A: The Chancellor, Faculty within Nursing, Education, Engineering, Technology, Management
and Liberal Arts that were long supporters of experiential education offering field experiences,
internships, caps, servicdearning, etc. for many years. Administnatdn Academic Affairs

and internship coordinators, and career service staff were also minimally involved.

Q: What do you believe were the keys to successful integration?

A: Faculty involvement from the beginning! Engaging faculty and the governanoesgrisom

the start were keys to our success. Faculty Senate support and approval was also critical in the
process. Going to every academic department meeting and every governance body to discuss the
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merits, theories and purpose behind experiential legmere an important part of that process.
Additionally, we attended the Northeastern University Summer Institute on Experiential
Education at Marthads Vineyard in 2007, and
support to raise awareness. Tigancellor and Senior Leadership Team were also supportive

and promoted the importance of experiential learning to our students. Overall though, the
program begins and ends with faculty involvement and support. Faculty create the courses, and
the FacultySenate Subcommittee designates and monitors quality of the experience. Academic
Affairs administrative and professional staff support is very important as they support the faculty
in ongoing workshops, development opportunities, community partner relatidrem annual

faculty development award (Experiential Learning Course Design and Development Award) is
given as a summer stipend and release time during the academic year for ExL curriculum and
program development.

Q: What does PUC continue to do now thaxL was successfully integrated since 2007?

A: We continue to promote successes and offer development and recognition opportunities to
our faculty. We host an annual recognition lunch for faculty that are teaching experiential
courses and/or are reagpits of the annual Experiential Learning Course Design and
Development awards (mentioned above). The Chancellor presents each faculty award recipient
with a framed certificate at this luncheon. In addition, we have an annual Experiential Learning
Expo. Thegoal of the Expo is to bring together current and potential community partners with
our faculty to network and develop additional experiential learning engagements. We also
partner with our career services office to provide faculty with networking oppegiwith
community partners. The Faculty Senate Subcommittee on Experiential Learning is also in the
process of creating experiential learning assessment processes and rubrics for designated ExL
courses. We continue to strategically partner with NSEtfer regional workshops to our

faculty. Since the inception of the degree program requirement at PUC, more than 2,100 students

have enrolled in at least one of the approximately 100 EXL courses designated by the Faculty
Senate. We continue to strive taws increasing the number of courses over every discipline by
coordinating opportunities (e.g. luncheons, updates to campus community, blackboard
experiential learning module, etc.) for faculty to engage in conversation about ExL at PUC.
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Appendix A
NSEERevised 4/19/06

National Society for Experiential Education Description of Experiential Education

AExperiential Education refers to | earn
active engagement with, and critical re

Types and Forms of Experiential Learning
The items listed below may potentially be classified within the description above, but not
necessarily.

i
f

Programs/Courses Components Technigues or Processes
Cooperative education Contextual learning Group learning activities
Field study, fieldwork, field | Field observations Laboratory work
research
Independent study Field projects Problembased learning
Internships Field trips Roleplaying
Practica Oral interviews Simulation games and

exercises
Servicelearning Participatory observations | Studentled class sessions
Study abroad Site visits Other forms of active
learning
Work integrated learning Situated learning
Others Use ofprimary source or raw
data
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Appendix B

Examples of Goals of Experiential Education Courses and Programs

Experiential education has the potential to transform the lives of students while at the same time
helpingthem reach the desired learning goals established by the institution. Below is an initial
list of categories and associated learning goals. Most of the learning goals on this list are shared
between recent teaching and learning initiatives, such as thE HSéential Learning Outcomes
(AAC&U, 2005), and those historically outlined by Angelo and Cross (1993) and Kendall et al
(1986) in the original edition of this book.

1.

Academic DisciplineRelated Knowledge and Skills

1 Acquire, test, apply, integrate aadaluate a body of knowledge or the methodology
of an academic discipline

1 Improve understanding of subject, concepts and theories

1 Use subjectelated materials and tools, perspectives and values of subject

General, Liberal Education Skills

1 Develop the foudations and skills to engage in sdifected, lifelong learning

1 Acquire the skills necessary to be a responsible and contributing citizerding
how to understand and analyscial and community issues

1 Foster understanding and openness to diffengitdires

Generic, Cognitive Skills

1 Acquire generic living skills: interpersonal interaction, goal setting, time
management, coping with ambiguity

1 Acquire intellectual and practical skills including: written and oral communication,
inquiry and analysigproblemsolving, teamwork, critical and creative thinking,
integration and application of learning across general and specialized studies

Ethical and Moral Values

1 Develop and apply ethical and moral reasoning or judgment in a complex situation

Personal Deelopment

1 Foster personal growth and maturation:-selflerstanding, selsteem and
confidencepersonal valuggpurpose and goals, sg@érceptiorand selreliance

1 Establish a commitment to values, respect for others, emotionabeaiet

Work & Career P reparation

1 Explore career options and acquire documented work experience in an occupation

1 Develop and demonstrate competencies, both knowledge and skills, specific to an
occupation, profession or organizational setting

1 Acquire leadership and organizatibskills, the ability to work productively with
others and to follow instruction and direction
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Appendix C
(Revised based on 1986 edition dbtrengthening
Inventory of Experiential Education Programs and Courses
Ask each faculty or staff membeesponsible for a program or course relating to experiential
learning to complete a separate inventory form

Academic or administrative unit
Program or course title
Name of faculty sponsor(s)
Name of staff coordinator

Year program or course began

Program/Course goals

An experiential learning program or course typically has multiple goals. For all that apply

this program or course, put a A1l0 beside the
second most i mportant, a A30 beside the third
____To acquire, test, apply, integrate and evaluate a body of knowledge or the methodology of an
academic discipline

____Toimprove understanding of subject, concepts and theories

____To use subjectlated materials and tools, perspectives and values otsubje

_____To develop the foundations and skills to engage irdgelfted, lifelong learning

____To acquire the skills necessary to be a responsible and contributing citizen: understanding of
social and community issues

____To foster understanding and opesmi® different cultures

_____To acquire generic living skills: interpersonal interaction, goal setting, time management,
coping with ambiguity

____To acquire intellectual and practical skills: written and oral communication, inquiry and
analysis, problersolving, teamwork, critical and creative thinking, integration and application

of learning across general and specialized studies, think holistically

_____To develop and apply ethical and moral reasoning or judgment in a complex situation

____To fostepersonal growth and maturation: seifderstanding, se#steem and confidence

personal values, purpose and goals;getteptiorand selreliance

____To establish a commitment to values, respect for others, emotioralemg!

____To explore care@ptions and acquire documented work experience in an occupation
____To develop and demonstrate competencies, both knowledge and skills, specific to an
occupation, profession or organizational setting

____To acquire leadership and organizational skillsatikty to work productively with others
and to follow instruction and direction

Academic Status
Yes No
1. Does this program or course have the respect of the
other faculty or staff in your unit?

2. Does it have the respect of students g&@n as an
easy way to earn credit)?
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3. Is the program/course recognized outside your unitby
administrators, faculty, and/or students?

4. Is the program/course required in a plan of study oras____
a graduation requirement?
Yes No

Does it provide academic credit?
6. Are letter grades provided?

If credit is awarded, how is it recognized?
____ for general education requirements
____inthe academic major

____as an elective outside the major

8. What is the average numbmracademic credits earned in one academic period for this

program/course?
_____semester hours ____quarter hours
9. If letter grades are provided, who makes the final recommendation for credit and the
grade?
__faculty sponsor __faculty committee
____program or course coordinator ____site supervisor

____other, specify:

10.How is the learning recorded on student transcripts?
not recorded

course labels and credits that cannot be distinguished from those obtained from
classroom larning

course labels and credits that are designated as experiential learning
credits labeled by subject are with no specific course label or title

credits aggregated and labeled in a block as experiential learning with no course title
or subjet area

competency statements
narrative description of work performed or other achievements

____other, specify:

Program Participants
1. How many students participated in the program/course during the past academic year?
In the summer?
2. What was the total number of academic credits generated by the program/course in the
past year, including the summer?

3. What is the predominant academic classification of participating students?
Lower Division/Level

____Upper Division/Level
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Graduate
4. What are the minimum requirements for participation?

5. Is the program restricted to particular majors? Yes No

6. If the program is not restricted to particular majors, what are the predominant majors of
participants?

Program Staffing

Yes No
1. Does the program hawa faculty sponsor?

2. Does the progam have a coordinator?

3. How are these roles recognized? Check the appropriate level for each column below.

For faculty For program
sponsor coordinator

No institutional recognition

Institutional recognition but with no reduction in
other responsibilities such as advising or
committee work

Institutional recognition through overload
compensation

Institutional recognition as part of regular
work load
4. What is the percentage of time allocated for program responsibilities for the period the
program or course is being offered?
% for faculty sponsor % for prgram coordinator

Program/CourseOperation
1. How do students generally find out about the course or program?

____listing in catalog ____publicity materials/strategies
____listing in class schedule ____ (brochures, email
announcements, etc.)
____campus newspaper ____class announcements or
presentations
____campus/department/pragn website _ other, specify:
Yes No

2. Are formal learning plans/goals used in the program?
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3. If yes, are they required?

4. Are handbooks/support materials available for:
students
faculty
field supervisors
5. Who arranges the field site for experiential learning?
____student
_____administrative personnel
___ faculty
____other, specify:

6. How many hours a week does a student typically spend in the experiential, non
classroom component during the academic term? hours

7. How many weeks is the usual experience? weeks

8. What procedures are used to prepare stisdarior to program/course participation?
(check all that apply)
____no specific preparation required
____required course for credit
____optional course for credit
____required nofredit seminar
____optional norcredit seminar
____required workshop
____ @tional workshop
____oneto-one advising or tutorial
____selfinstructional materials or software
____other, specify:

9. Which of the following are typically wused
(check all that apply)
____telephone conversations with students
_____computer mediated conversations with students via web/email/discussion boards, etc.
____telephone, Skype, video conferences, conversations with field supervisors
____onsite visits
____individual conferences witliuglents on campus
____seminars concurrent with the experience
_____papers, journals, or reports submitted periodically by the student
____written reports by field supervisor
____other, specify:

10.Which methods are commonlys ed t o ev al uat (eheciallthatdpplyp t s & | e @
___performance tests (such as work samples, observations of students in the work
setting)

simulations or situational tests (such as academic games, role playing, case studies,
in-baslet exercise)
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__product assessment (such as evaluation of paintings, poetry, proposals, writing
samples, interview tapes, special projects)

____student selassessment (such as job inventory checklistsesaluation
instruments)

____intervews

____written reports or content papers

____oral presentations or reports

____supervisor evaluations

____ portfolio documenting achievement of learning goals

____other, specify:

11.Who evaluates the learning acquie(check all that apply)

__ faculty sponsor a faculty committee
outside expert (s) program or course coordinator
site supervisor the student

____other, specify:

12.How is the program or course fundgdck all that apply and indicate percentage of each)
__regular institutional funds ( %)
special developmental funds from the institution ( %)

____grants ( %)

____other, specify % and nature:

13.Which resources are specifically provided for program administration?
____travel funds for site visits
___funds for longlistance telephone calls
____clerical support
____travel funds for professional/faculty development
____other, specify:

Yes No

14. Are there formal, written policies at the departmental level?
At the institutional level?

15.Is there a faculty committee with oversight or advisory
respansibilities for the program?

16.If there is a faculty committee, what are its functions? Is it elected or appointed? By
who? To whom does it report? What is the academic status of its members? Please
respond on a separate page.

17.1f there are unique feates of the program or course which were not covered in this
inventory, please elaborate on a separate page.

Program Plans
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1. How was your program or course originally established? By whom? For what purpose?
Please respond on a separate page.

2. Has the purposef the program or course changed over time? How?

3. Of the goals noted under fAProgram Goal so a
goal that should be given more priority in the future?

Name of person completing inventory
Title
Date completed

Appendix D
(Revised based on 1986 edition dbtrengthening

Inventory for Experiential Components, Techniques and Processes

Your engagement with experiential learning may fall more clearly in the category of a
component, technique or process within a course or progfae following inventory may be
useful in gathering data about this level of use of experiential activity.
Component/Techniques/Process

An experiential component typically has multiple goals. For all that apply to each
component or teshdequbepmbsta Ampobeant, A20,
____To acquire, test, apply, integrate and evaluate a body of knowledge or the methodology of an
academic discipline
____Toimprove understanding of subject, concepts and theories
____To use subjectlated materials ahtools, perspectives and values of subject
____To develop the foundations and skills to engage irdgelfted, lifelong learning
____To acquire the skills necessary to be a responsible and contributing citizen: understanding
of social and community igges
____To foster understanding and openness to different cultures
____To acquire generic living skills: interpersonal interaction, goal setting, time management,
coping with ambiguity
____To acquire intellectual and practical skills: written and @yaimunication, inquiry and
analysis, problersolving, teamwork, critical and creative thinking, integration and
application of learning across general and specialized studies
____To develop and apply ethical and moral reasoning or judgment in a conmyuéosit
____To foster personal growth and maturation: -gsetferstanding, seisteem and confidence,
(personal values, goals, sekrception, purpose) and seffliance
____To establish a commitment to values, respect for others, emotionalemg|
____To explore career options and acquire documented work experience in an occupation
____To develop and demonstrate competencies, both knowledge and skills, specific to an
occupation, profession or organizational setting
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_____To acquire leadership and orgational skills, the ability to work productively with others
and to follow instruction and direction
Academic Status
Yes No
1. Does the assignment/activity have respect of other faculty
or staff in your unit?
2. Does it have respect of theudents (not seen as justan
easyway to earn credit?)
3. Is the component, technique, or process recognized outside
your unit by administrators, faculty, and or students?
Is the activity required to complete the course?

4
5. Is the atvity graded?
6. If a letter grade is provided, who makes the recommendation for the grade?
7

. How many participated in the activity?

Component/Activity Operation
Yes No
1. Are support materials available to help the stugeapare
for the activity?
. What are these?

. Who arranges the field site for the activity (if applicable)?

2
3
4. How many hours will the student typically spend in this activity per term?
5. What procedures are used to prepare the student?

6

. How does the studedemonstrate their achievement of the learning goals identified for
this activity?

~

Who evaluates the learning required?
8. What funds are provided to support the component/activity (if applicable)?

9. If there are unique features of the activity/componentwieaé not covered in this
inventory, please elaborate on a separate page.

Name of person completing inventory

Title

Date completed
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PROLOGUE [Abstract]

The thesis of thischaptern fAi ncr easing f acul t yheiehas bekrvae ment 0
Asea changeod in higher education sind®w the 19
and has bendfed immensely from that change. One corollarg@mrsequencef this profound

change is that experientiatiacation professionals, with or wiht faculty status, will be more

effective in increasing the quantity and qualityamfultyinvolvement in experiential educatidn

weexploit the resources and legitimatipgtities thatcurrently ist and are emerging daily

Few of us in 1986 were bold enough to predict the prominent placedmahunitybased

learningand research, civic gagement, high impact practicesd engaged learning in the

classroom would assume.

This revised chapter offers you information and sources that | have found to be effective in my

25 years of conducting faculty workshops. An effective strategiadoity engagement is to

immerse oneselh the current and ongoing conversatian¥K-16 concerning learning and

teaching. Thisinclud6spedagogi es otfh ee nl geaagrenmenngl lop, agrifia d i ngpnaoc, t
practiceso. Equi ppetdewiet hewmnresderstandahgng
principles of effective practice in experiential education, your approach might then be to ask

your f acul tHgw carlbe lbfassigtanesdo:youiin creating the kind of learning

centered department that yaant to beconfe 0Or i ldw canl help you make fuller use of

what the research reveals about quality learning outccemelh ow can we make use
effective, quality experiential education practieesl resource$o assist you in moving closer to
thevisionyou haveor you department and your own cour§es

In other words, we should see ourselves as valued colleagues who can assist faculty as they

grapple with assessment and effectiveness with regard to the learning outcomes they desire. For
examp e , George Kuhdés Ahigh i mpact practices/ pec

65



[www.aacuorg/leap/hip.cfihal ong wi t h AAC&UDsw.abcE&®leapamd t i at i v
the relatedfibringing theoryt 0 p r favew.daci@gibringing theory]. These new

endeavors are discussed in this chapter along with other chapters in this revision, especially 2

and 4. Thesamitiatives identify and underscore the legitimacy of what our National Society for
Internships and Experiential Education [NSIEE] colleagues were advocating as part of the
198006s F I &6&the imptial @98G&pallication &trengthening And loth of these

efforts were instrumental in bringing about many of the changes that provide us with a very

different context for our work.

A review ofthe contents and strategies found in the original chapter on faculty involvement

reveals that it is still veryaluable for our work with faculty today. For a quick overview, take a

look at Appendix 1 at the end of this chagied the original itself The originalrepreents a
solidapproachandavalic heck | i sto of strategdngs for enge:
collaborationwith andbetween facultgolleagues Building upon that foundatiomy strategy

for this revision has been to provide you with an overview and access to sombestthe

resourceshat have emerged since 1986. It is my hope that pipioach will enhancgour own
growthandoffer you resources that will assist you in increasirggquantity and quality of

faculty involvement.l have sought to link you teesources that did not exist whthe original

book was written, aswellastofoer a hi story of this fAsea chang
you with a sense of the changes and a context for what is happening today. | also encourage you

to make use of all the other chapters in this new edition as you engage your faculty and

administrative colleagues. Note that over half of our authors are or were tenured faculty

members. And most have played and are playing significant roles in faculty development and

the quality movement in higher education.

As you build upon and expl oit tdwndalogusamdh chang
coll aboration with f acul RupinRritciplgour Shmas bint Ruibo
of the origiral FIPSE consultants wasceauthor of the originatersion ofStrengthening

Experiential Educatioand is the author of the revised chapter 5. Shlasrbeem servant

leader mentor to many of us as we joiméth her, Jane Kendall and othalleagues in

|l eadership rol es durhelag threensectiohsoBilie drgginahamapterl 9 9 0 6 s
Aput | eBuin Brimapleindiudingal i st of A21 Things To Doo.
resource persofor faculty and work closely with whateveffice orprogram that your ecapus

or institution hagreated forfaculty developmet, i .®@Centyeomurf or Teaching
L e a r n $hargnarges us tovg awaythe sound and effective NSEE practiaesources and
otherinformationwe find or are given. Andagoadoxically, the corollary to tieubin Rinciple

suggests thahe morewéi g i v e a wa ye will irncreaseoumawnesteermand authority.

First step siggestion:Start with, or deepen, your existing work with an inner core of advocates

and Achampi onso with whandihewrticles itidentifiesforar e t hi s
conversation and planning. I f you have not a
faculty colleagues who respect and value experiential education. ldeally they should also come

from a wide range of disciples. It is all the better if they have legitimacy as a recognized
faculty committee or Deands advisory group.
along with the original chapter 3. Strengthened by what you create together, all of you can, in

tur n, exercise the ARubin Principled with othei
you and they uncover and share with each ot he
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Bringing It Home: SevenLegitimating Resources for Faculty Engagment

It is my sincerehope thathis overview of current resources and tirorical context will
provide you with information and tools that arsable and helpful. | trust that you will find
many new ideas, as well as some additional ways to malaf udet you are already familiar
with, as you work with your faculty colleagueshave chosen to highligeevendifferent types
of resources thaxperiential educatiorE[E] professionals anfhculty advocates camake use

of as we work together to enie thequantity and qualityf EE in every educational institution

1) Context, ContextPr ecur sors to Exper iatamt i al Educa
2) Organizing for Learning: Peter Ewel(1997)

3) High-Impact Educational PracticesA Brief Overview

4) Carnegie, SoTL & PODinterrelated Resources for Experiential Educators

5) AAC&U: LEAP, BTtoP, and Effective Practice

6) Ameri can Commonweal th Partnership [ACP]
7) Other Higher Education Initiatives & Collaborations

Context, Context Precursors to ExperientalEducati ondés Legi ti

Higher Education Engagement

When | entered the faculty realm in the early
community internships and urban semester prog
crisi s o, sThHeaQtheriAmegitaomédd Martin Luther King, Jr.
and people that shaped NSIEEO6s creation in 19
coll eagues at Cornell; Jane Permaul and UCLAS®
New Coll ege; Steve Brooks and the GLCA Urban
at Michigan State; Dick Coutobés work at Vande
Internship Program. It is also important to note that none of these colleaguesined faculty

positions. Joel Torstenson and HECUAOGs domes

may have been unigun that regard, but even at HEC{J#Ae teaching role evolved into a
consortieendeavor with nottenured faculty. In other wds, these remarkable programs still
remai ned | ar,gel.ye.i manrogi.rnBacepbonsweraiGooperatieel i z e d 0
Education programs at places like Antioch, Northeastern and LaGuardia.

However, higher education was beginning to take noticepdrgential education, beginning in
the 19706s. O n theestdablkshmert of thinsseyBags|saries wikew
Directionsfor Experiential Learningedited by Pamela Tate aMbrris Keeton. Keetowas
himself an Academic D@&sand faculty memdr at Antioch. Sholars including many of our
founderspegan to document thvalue of experiential pedagogie®n other frontsJames
Coleman)ater President of the American Sociological Association and author of the famous
ACol eman Re p oWwiliam Gamsdrnamd\glbenvWicKdachiegwho later served as
President®f the American Sociological Association and American Psychological Associa
respectively, focused their research on effective teaching and learning outcomes, including
experiential educationin addition,.Da v i d iKroil thidesl i nt r odlagedearnimgn o f h
c y c |rst @ppehred in 1976 in tlesseyBass quarterlpublicationNew Directions for
Experiential Learning.
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Then, in 1984K o | b 6 s ExpdrientsalsLeacningExperience as the Source of Learnargl
Developmensignificantly enhancetesearch and theomy our field providing a critical

framework for thdirst edition ofStrengtheningalong with the FIPSE proposal and project

itsel f. The quality of Kol bdés theohisstatdsev el op
as a professor of organizational devehgmt at Cas&Vestern University, playedseminal role

in legitimating experiential education, as well as advancing EE in the academy. William
GamsonoOs deSimSocpresented anathier major advance in practice and research

related to classroom experiential pedagogigsiSoavas an inénsive classroom simulation that
challenged traditional modes of instruction. Gamson, and his wife Zelda, brought their
prominent faculty status and pr-eshigeett o0 egpe
Bill 6s r ol e as rigan BacielagicatlAssodiation afaculty membBeamn e

[Michigan and thermBoston Collegeh n d  Z e {auther8hgp ofdhéVingspread Principleand

leadership of the New Englafesource Center for Higher Education [NERCHE] were quite

significant. Zeldaalse er ved on NSEE&6s Board of Directors.
Bill told this author that his most important current project is upd&ingsodor expanded use.

One more example illustrates what was emerging in higher education at the samattime th
Strengthenindirst appearedn 1986 Patrica Cross at the Educational Testing Service [ETS],

Bill McKeachie,Michigan Psychology Professor and President efAmerican Psychological
Associationand Russ Edgerton, AAHE Presidamtr ought fAl eagagemeéentadi fit
prominence irhigher educatiomnd underscoretthe questions being asked by NSIEE leaders.

All concurred with DereBok, President of Harvard Universityvho challenged higher

edu@tion to stop focusing primarily nwhatst udent s should | ea&rnd and
att en thowstnu d eon tAdigHerdLaarnimgl 9@ 6 ) . T h iersgagingRichardo B o k 0 ¢
Light, a prominent evaluation reseagcht the Harvard Kennedy School, to do extensive

res e ar ¢ h leamingfh&ppensLight further documented what Bill McKeachie and K

Patricia Crostadfound, namely that students learn best when they are actively engaged, and
especially when they teach each other.

NSIEE was, indeedaking part in something of wth we [were] both withesses and creators
(cf.Ryszard KapuscinskdT hi s Achi cken and eggo process | ed
19806s and an even more extensive interaction
higher education and given voice and prominence itimgspread PrinciplesConsequently,

o _n ealkifigtpoint with faculty colleagues todaythatNSIEE/NSEE was an active playarthe
fundamental changes that happened in higher education in the 1970s andQ@8p®neering

leaders wisely synthesized their own experiencestwéhdeas andesarch that others were

producingto document how experiential education pedagogies contribute significantly to student
learning and developmenin other words, NSEEisot j ust now jumping on
but has been a key player and agent of changethe past fivelecades.

Wingspread Principles

In 198687, several years after the FIPSE consultiad begn and the yeaatfter Strengthening
appearedAAHE, the Education of Commission of States, and Wingspread brought together the
leadingresearchers in the field of undergraduate educa#thur Chickering and Zelda

Gamson summarized their consensus in an article that first appeared in the American Association

68



f or Hi gh e rAAHHBulletaMarah, 83g] and has been circulatinglely and
shaping higher education cuuiam ever since
<http://www.uis.edu/liberalstudies/students/documents/sevenprinciptes.pdf

TheSeven Principlesve r e A moaftudmereasons: 1) they punctuated and outlined what
has become the working agenda in higher education ever since, linking learning outcomes to
pedagog; and 2) they prominently validatéide critical importancediact i ve | ear ni ngo
the approdeesthat Dewey and Kolb emphasized. Its introductioasiselevant and usefidday
as it was auarter centurpgo:
These seven principles are not Ten Commandments shrunk to a 20th century attention
span. They are intended as guidelines for facutynivers, students, and administrators
with support from state agencies and trusté@smprove teaching and learning. These
principles seem like good common sense, and they Aszause many teachers and
students have experienced them badause reseahncsupports theniThey rest on 50
years of research on the way teachers teach and students learn, how students work and
play with one another, and how students and faculty talk to each(@hikering and
Gamson 1987;italics mine).

Li ke Na&BadEr§évho were also activia this milieu, these leaders in highelueation
soughtto answethe question thatie continuetoastoday A how can facul ty 1 m
undergraduate educat i on ?focusingfraneeivark fax susdialegue c ont i
andcollaboration with faculty, based on researeparding effective teaching and learning
Good practice in undergraduate education:
. Encourages contact between students and faculty
. Develops reciprocity and cooperation among students.
. Encourages &ge learning.
. Gives prompt feedback.
. Emphasizes time on task.
. Communicates high expectations.
. Respects divee talents and ways of learni@hickering & Gamson, 1987).

~No o~ WNBRE

19871997: AWatershed Decade

TheWingspread Principlesurfaced withirthis larger, changing context that was punctuated by

the work of two prominent scholars. Their speeches and publications fundamentally redefined

the professional expectations for faculty practice related to the teaching and learning enterprise.

In 1987 Ernest Boyer, President of the Carnegie Foundation for the Advancement of Teaching
publishedCollege: The Undergraduate Experience in Amednd Russ Edgerton invited Parker

Palmer to keynote the 1987 AAHE meeting in ChicaBalmer, like Boyeand Edgrton

literally redrew the epistemological and pedagodmadiscape witli Co mmuni ty, Conf | i
Ways of Knowing: Ways to Deepen Our Educational Agénda T h kteragpeased ih

Change Magazinand can be f Gambining ServicdNaBd LEdEning, Vol I.

During this same period of tim&uss Edgerton and AAHBadeprominent the work of Donald
Schoen regarding the Arefl ective psewestsi ti oner
experiential learners|so rdlecting and learning from their individual and collective

experiences. Similarly, K. Patricia Cross invited and urged faculty to embrace the role of
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Aprofessor as ¢ pratciag the camefiedive dehaviorhihatKdllSchoen

and othergharted for all learnersThe 1980slecade ended wittinotherfisea change

publication byErnestBoyer and his Carnegie colleague, Gene Rsoholarship Reconsidered

(1990) C a r n elepdessldipswas then expandedth Patricia Hutchings, previoushyna

Alverno English professpexperiential educat@nd ceauthorof Knowing and Doind1988)

She took the | ead in Carnegiebs Scholarship o

K. Patricia Crosspne of the leadingesearchers and participants in Wingspré&aginoted an

AAHE conference a decade aftérengthening@ppeared. Shenderscored the legitimacy of
experiential education in her summary and conclusion regatftnigvo major messages from
Acont emparahyi nesegni $he urged facsltfacuitydevelgpypnent
professionals, and all who are engaged in the educational enterprise to focus on: 1) the
importance of active, as opposed to passive, learning; and 2) to embrace the idea thatdearning
transformationbrather than additive. Cross underscored videtey and Kolb had posited:

new learning interacts with what we already know to transform and deepen our understanding

1997:Leadership Matterd Russell Edgerton and Lee Shulman

Pat Gumonarg ré@veals how leadingsearchers were centering thegtention orpedagogy

and learningtoward the end of the 1990s. Lee Shulman, President of the Carnegie Foundati

for Teaching and Learning, wrote the following in 2002 remindis@f how impaiant Russ

Edgerton wasor much that had transpired. Followihg FIPSE yearRusded AAHE forl9

years and concluded his service to higher educatidheaPew Foundation. Shulman

emphasi zed that Edgerton woges at the fAroot of
About five years ago [1997], when Russ Edgerton was serving as education officer for
The Pew Charitable Trusts, he produced a terrific white paper, which has propelled many
of the most interesting initiatives in higher education today. One of Russ's argument
focused on something he called "pedagogies of engagetheapproaches that have
within them the capacity to engage students actively with learning in new ways. He
wasn't talking only about servidearning, though service learning was an example; he
wastalking about an array of approaches, from probb&®sed and projedtased learning
to varieties of collaborative work and fielhsed instruction. Russ used the rubric
"pedagogies of engagement" to describe them all (Shulman 2002).

Russ Edg e rwhiePameialdo makegserellent reading for faculty wheyou want to
engagehemin understanding and practicing EE i ttontext of higher education. Edgerton
and Shulman were instrumental in setting the staigmuch of the work of AAC&U today.

In 1997 Lee Shul man began t o t alwkileRusscEdgertoi pe dag
was stressingp he fApedagogy YoufwilalsogndYreunemamdés essay, AOAM
Differen c e s : A Tabl e of Learni ngmlohveDyl enyed pfRd gl

to this revisior http://www.carnegiefoundation.org/elibrary/makidiferencestable
learning].

Tosummarize t he dec ad asnarked bylthe wideSpBe@dadizatohthe
Wingspread Principleswvhich were given even greater legitimacytbby ne st Boyer 6s no
Scholarship Reconsiderg¢tl990) His successot,ee Shulmaninsistecthat faculty also
devel op a fipedagogi c aplo caonndp elxoennacl yd aSnhcdh osecnhbosl airn
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[

refl ecti ve pradditionalmarkesmalengsidé PabGroésavoeacy ofthe

Aiteacher as c|.&arkerPamenand®en Bmokiteld, dorname a festhers

brought the art of teaching to prominence in additional ways, underscoring along with Pat Cross
and her Wingspread coll eagues, @t hmeimd@.ortanc
trust that thidrief hisprical overviewwill assist you in engaging your faculty colleagues in

ongoing conversations and collaboration regarding learning and teaching.

Organizing for Learning: Peter Ewell (1997)

In this contexPeter Ewelland his colleagues set to work doingaanprehensive review of the

|l iterature of MAcognitive science, human | earn
curricular and instructional devel opment, org
Ewell, the consummate assessorandevaloa , f ound fAa r emalakeddnl v con
theevidence from educational researdihave beenusingwe | | 6 s fAOr gani zi ng f

publicationin nearly every one of the 60 plteculty workshopsghatl have conducted since it

appeared in997 in theAAHE Bulletin It is my recommendation that you do the same with

your faculty colleagues. Itan excellenficonver sati on startero for d
colleaguesEwe |l | 6 s wor k aswvaidand focusedsas anyresbudsave foundor

faculty whoare being encouraggdo e mbr ace t he Al earning paradi (
for a particular course @recreatihnga fiengaged curricul umo overall

Ewell clearly andsupportively assists faculty in becomiiig e f | eaccttiite omrer so ( Sc |
andipedagogi cal s cBEwoellar saor t(i Schuul lantaensfActuadly] y cl ear |
Know Aboutandwlaates whatgNSEE and experiential educators have asseded

Dewey, Piaget, Lewirand Kolb. Ewellspells it outhis way:

To get systemic improvement, we must make use of what is already known about
learning itself, about promoting learning, and about institutional cléaAgdecade of

path breaking research in the field of cognitive science suggests that indeed big
differences exist between knowledge based on recall and deeper forms of understanding.
That research forces us to recognize that all learning is rich, complex, and occasionally
unpredictable. Building effective environments to foster it must rest on ttedlec

knowledge and active discussion of this complefiwell, 1997: 4ff).

Drawn from his thorough assessment of tansiderable bodgf research, Ewell cogently
identifiess even Aconsensuso r es e acarcahdshoulshfduinenogrs abou't
discussions and engagement wWébulty:

1. The | earner is not a fireceptacleodo of know
actively and uniquely

2. Learning is about making meaning for each individual learner by establishing and
reworkingpatterns, reltionships, and connections.

3. Every student learns all the time, both with us and despite us.

Direct experience decisively shapes individual understanding.
Learning occurs best in the context o

G
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6. Beyondstimulation, learning requires reflection.
7. Learning occurs best in a cultural context that provides both enjoyable interaction and
substantial personal support (Ewell, 199-%)3

Theseconclusions, based on sohesearch, echo Dewey and Kodbongwi t h NSEE O s

Principles of Effective Practice, elaborated in chapter2 & 4. Theysatsaa nd al most fAi de¢
to what our founders were contending and documenting anecdotally. Take note that Ewell did

not come to these conclusions because he expeential educator. He s a har dnosed,
me the evidenceodo assessor and evaluator who b
enhanced with systemic improvem@we fAmake use of what i s alrea
itself, about promoting learningtad about i n s t(19973) Ewelhfather c hange 0
contends that:

Taken individually, each of these insights
surprise But colleges and universities remain "novice cultures" in developing approaches
consistent with these "obvious" insights. Rather than being guided by an overall vision of
learning itself, established through systematic research and the wisdom of gghexttice

hallmarks of an "expert culture"), reform efforts tend to be particularistic and mechanical.

Yet decades of experimental work in educational psychology and instructional design
have taught us a lot about the relative values of specific pedagagitads and
approaches. In parallel with what cognitive science tells us about the nature of learning,
this body of work suggests that the following six "big ticket items" are good places to
start in remakig instruction (1997: 5).

In light of the researcfindings, Ewell strongly recommendise followings i x fAbi g ti cket
related to effective teaching and learnimdpte the centrality oéxperience, application
collaborationandreflection. He insists that faculty should, wherever possible, makeoi
Approaches that emphasize application and experience.
Approaches in which faculty constructively model the learning process.
Approaches that emphasize linking established concepts to new situations.
Approaches that emphasize ipersonal collaboration.
Approaches that emphasize rich and frequent feedback on performance.
Curricula that consistently develop a limited set of clearly identified,-cross
disciplinary skills that are publicly held to be important (EwelQ7:%).

OuhsWNE

Ewell concludeswitaen Ai nvitationo that we can extend t

with them to deepen and expand the quality of learning that we all want for our stutieese

are alsmutcomeghat accrediting agencies aepectimy all of us to deliver in every aspect of

teaching andhecurriculum. RolS h u me r 6 s fNAdsesgmene and Evaluaton and al |t |
other chapters in this revision underscore thisaswélh ki ng Ewel | and Shul ma

available to faculty can helyou, as an EE professional, to operationalize your commitment to

thefiRu b i n pr i nassispacuétytandacadernyicodepartmenits becoming more

successful.
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Ewell contends that our meager gains in overall improvement of student learninglis close
related to the failure to heed the research on the nature of learningrigtefwork together
systemically, with a focusn student larning. This echoeshat Jane Kendall, her colleagues in
the original FIPSE projectlong withthe first edition ofStrengtheningwere all about. You will
al so find this stress édahgéandclaptex 4 diualityty omEwel héts
words, like virtually all ofStrengthening1986),h ave a c¢l assi cal imtheng wher
|l ast anal ysi so:
Every system is perfectly constructed to produce the results that it achievetgriong
observers of organizational dynamics often say. That higher education is currently
underperforming both in its own eyes and in the eyes ofesti®d should come as no
surprise then, given its extant organizational structures, values, and patterns of
communication.

Explicit recognition that the current system is a sysbenmtact and setperpetuating

because of a complex network of existing valaad supportd is thus fundamental for
change. Only by beginning from a new point of d